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Purpose of this Report 
The purpose of this external evaluation and review report is to provide a public 
statement about the Tertiary Education Organisation’s (TEO) educational 
performance and capability in self-assessment.  It forms part of the accountability 
process required by Government to inform investors, the public, students, 
prospective students, communities, employers, and other interested parties.  It is 
also intended to be used by the TEO itself for quality improvement purposes.  

 

Introduction 

1. TEO in context 

Name of TEO: Cornell Institute of Business and Technology  

Type: Private training establishment   

Location: 150 Hobson Street, Auckland    

Delivery sites: 150 Hobson Street and 360 Queen Street, 
Auckland 

First registered:  6 March 2003 

Courses currently delivered • NZ Diploma in Business 

• National Diploma in Business (Level 5) 

• National Diploma in Business (Level 6) 

• Cornell Diploma in Business Studies (Level 
7) 

• Cornell Diploma in Computer Software 
Development (Level 7) 

• Cornell Diploma in Computing (Level 7) 

• Diploma in Information Technology 
(Networking Technology and 
Administration) (Level 5) 

• Diploma in Information Technology 
(Networking Technology and 
Administration) (Level 7) 

• Diploma in Information Technology 
(Networking Technology Management) 
(Level 7) 
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• Diploma in International Culinary Arts 
(Level 5) 

• Diploma in Professional Cookery (Level 5)   

• English for International Communication 
(Level 3) 

• Cornell TESOL (Teaching English to 
Speakers of Other Languages) course 
(Level 4)  

Code of Practice signatory? Yes 

Number of students: International: 400 

Number of staff: 45 full-time equivalents 

Scope of active 
accreditation: 

Business; Information Technology; Cookery; 
English   

Distinctive characteristics: Provider of business, technology, cookery, and 
hospitality programmes for international students.  
As well as enabling learners to master core skills 
and knowledge in the programme areas, the 
institute commits to providing students with 
strategies that build job-seeking skills through 
students’ free access to its subsidiary company, 
iCareer.   

Recent significant changes: None 

Previous quality assurance 
history: 

An NZQA quality audit was undertaken in August 
2009.  An external evaluation and review (EER) 
was undertaken in February and May 2011.  The 
report (published December 2011) gave the 
following statements of confidence: Confident in 
educational performance, Not Yet Confident in 
capability in self-assessment. 

Other: This EER was undertaken as a consequence of 
the Not Yet Confident rating for capability in self-
assessment. 
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2. Scope of external evaluation and review 
The scope of the EER of Cornell Institute of Business and Technology is given in 
Table 1. 

Table 1. Scope of external evaluation and review, 2012 

Focus area selected Justification 

Governance, management, 

and strategy 

Compulsory focus area 

Business programmes These were not included as focus areas in the previous EER, and involve 

146 (37 per cent) of Cornell’s students  

Diploma in Professional 

Cookery 

This was included in the previous EER, but the Adequate rating in self-

assessment for this focus area indicated that it should be included in this 

EER.  About 30 per cent of Cornell’s students are enrolled in this 

programme  

At the previous EER, the focus areas shown in Table 2 were evaluated and rated. 

Table 2. Scope and outcomes of EER in 2011 

Focus area Rating for educational 

performance 

Rating for capability in self-

assessment 

Governance, management, and strategy Adequate Adequate 

Student support Good Adequate  

Diploma in Professional Cookery  Good Adequate 

Computer Studies* Good Good 

*Because both ratings were Good in the 2011 EER, this cluster of programmes was not re-evaluated in the 

2012 EER. 

The commentary for student support in the 2011 report noted that the Adequate 
rating in self-assessment was more related to Cornell management’s approach to 
self-assessment rather than the activities of the team.  Thus, in the 2012 EER it 
was decided to include self-assessment of student support within the governance 
and management focus area.  
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3. Conduct of external evaluation and review 
All external evaluation and reviews are conducted in accordance with NZQA’s 
published policies and procedures.  The methodology used is described fully in the 
web document Policy and Guidelines for the Conduct of External Evaluation and 
Review available at: http://www.nzqa.govt.nz/providers-partners/registration-and-
accreditation/external-evaluation-and-review/policy-and-guidelines-eer/introduction.  
The TEO has an opportunity to comment on the accuracy of this report, and any 
submissions received are fully considered by NZQA before finalising the report. 

The evaluation team comprised a lead and one external evaluator.  The team 
interviewed the chief executive, the managing director, the principal, operations 
manager, the academic manager, and the marketing and liaison staff.  Evaluative 
conversations were held with programme leaders of the evaluated programmes, 
members of the teaching staff, students in the programme, and members of the 
local advisory committee for business.  Documents relating to educational 
performance of the organisation, including the activities of iCareer, were reviewed, 
as well as the organisation’s key performance indicators and the methodology of 
the self-assessment process.  The strategic plans relevant to the focus areas and 
the minutes of the local advisory committee for business were also noted.  

 

 

 

 



 

7 

Summary of Results 

Statement of confidence on educational performance   
NZQA is Confident in the educational performance of Cornell Institute of 
Business and Technology. 

Cornell Institute of Business and Technology maintains consistently high 
qualification and course completions, underpinned by strong retention.  These 
results attest to the attention paid to monitoring of attendance, the effectiveness of 
an online system accessible to all staff that tracks student progress, and the 
identification of needs or barriers to progress and their resolution.  

Employment is a highly valued outcome for graduates, and the connectedness of 
teaching staff to industry and the services provided by iCareer, a Cornell subsidiary 
company, undoubtedly contributes to the high proportion of graduates engaged in 
occupations relevant to their study, some in high-end restaurants, hotels, and 
businesses in Auckland.  Local advisory committees provide valued industry 
perspectives on courses and programmes, and work placement and employment 
opportunities for students and graduates are sometimes identified through the 
networks of committee members. 

Teaching staff, who are mainly employed full-time at the institute, are held in high 
regard by their students.  Staff are well qualified in their discipline and most are 
currently undertaking formal further education towards an adult teaching and 
learning qualification.  This has led to a greater sharing of ideas about effective 
teaching practice than appears to have been the case until recently.  Teaching 
effectiveness is assessed through a combination of the results of student 
evaluations of courses and lecturers, and observation of teaching practice by the 
academic manager.  This appraisal process includes the identification and 
negotiation of future professional development activities. 

A feature of Cornell is the engagement of marketing and administration staff who 
have the cultural and language backgrounds to support Cornell students, who come 
from a variety of countries in Asia and the Indian sub-continent.  This support is 
complemented by a competent and caring teaching staff.  Through their studies 
and work placement, students gain a familiarity with New Zealand life, as well as a 
knowledge of business practice and ethics relevant to their programme area. 
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Statement of confidence on capability in self-assessment   
NZQA is Confident in the capability in self-assessment of Cornell Institute of 
Business and Technology. 

The 2011 EER report noted: ‘CIBT is in the relatively early stages of reshaping, 
developing, and implementing formal self-assessment processes.  There is 
evidence of genuine effort to implement self-assessment systems, but there is not 
yet sufficient evidence to show how CBIT uses, or will use, self-assessment to 
inform ongoing improvements’. 

The passage of a further year has provided evidence of embedding of such 
processes.  Central to the annual cycle (Figure 1) are the weekly logs prepared by 
staff for each module.  

          

 Course evaluations 
completed by 
programme 
managers  

(Terms 1 and 3 ) 

� 
Weekly module 
logs; involves 
lecturers 

� 

Annual course 
evaluation report 
completed; involves 
lecturers and 
programme 
managers 

 

     �  

 

Action plans drawn 
up, if required, by 
academic manager 

 
Endorsed 

AQER sent to 
academic 
manager 

 

Annual qualification 
evaluation  report 
(AQER) completed, 
reviewed at 
departmental 
meeting and signed 
off by programme 
manager 

 

  �        

  
Academic manager presents AQERs to senior 
management team for endorsement, and any action 
plans recorded 

  

  �   

  
Action plans monitored by senior management team 
(loop closed at subsequent evaluation) 

  

 

Figure 1. Annual course and qualification evaluation and reporting process 

The weekly logs provide to programme leaders, the academic manager, and the 
principal information which can be acted upon immediately if required, or which 
contributes to course evaluation reports and thence to annual qualification 
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evaluation reports and action plans.  The reports are endorsed and monitored by 
the directors and senior managers (the senior management team).  

Conversations with staff revealed a change towards a culture of openness and 
willingness to reflect on performance and activities at all levels of the organisation.  
The evaluation team considers that this has been an important factor in the 
successful implementation of self-assessment in academic programmes.  Moreover, 
this culture change has influenced other aspects of Cornell as well.  Some 
examples of activities that contribute to self-assessment are: the development of a 
‘relevance index’ for employment related to qualifications (see section 1.2); the 
implementation of the CIBT Faculty Online facility for tracking the attendance, 
needs, and academic progress of students (see section 1.5); and the ‘refreshment’ 
of local advisory committees to ensure they continue to provide up-to-date and 
relevant industry information. 

The evaluation team considers that the progress made since the last EER has been 
significant, and is confident that the systems implemented and the commitment of 
staff will ensure the continued effectiveness of the self-assessment process. 
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Findings1 
 

1.1 How well do learners achieve? 

The rating for performance in relation to this key evaluation question is Good 

The rating for capability in self-assessment for this key evaluation question is Good.  

Cornell achieves consistently high course completion rates across its three 
principal subject areas, underpinned by high retention rates (Table 3).  The trend in 
retention is indicative of high – and increasing – levels of student engagement, 
which may be a consequence of assiduous tracking of student progress and needs, 
as discussed later, which culminates in the consideration of each student’s learning 
achievement by the organisation’s Examination Board, which all teaching staff 
attend. 

Table 3. Retention rates and course completion rates, 2009-2012 

Programmes 2009 2010 2011 2012* 

Retention (%) 

Business 90.2% 95.4% 95.8% - 

Computing 81.3% 89.4% 90.2% - 

Cookery 93.7% 89.2% 90.3% - 

All programmes 88.6% 93.0% 92.3% - 

Course completions (%) 

Business 97.5% 98.0% 99.5% 97.2% 

Computing 91.9% 89.9% 93.9% 91.4% 

Cookery 98.1% 95.4% 95.5% 90.6% 

All programmes 97.0% 95.7% 96.7% 93.0% 

*Not all results for 2012 were available at the time of the EER 

Qualification completion rates are also high and have mostly increased over the 
period 2009-2012 (Table 4). 

                                                        

1 The findings in this report are derived using a standard process and are based on a targeted 
sample of the organisation’s activities.  
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Table 4. Qualification completions, 2009-2012 

Programmes 2009 2010 2011 2012* 

Business† 93.1% 96.1% 95.9% 97.9% 

Cookery† 90.5% 95.2% 93.8% 90.3% 

Computing 73.6% 84.2% 84.3% 87.5% 

All programmes 87.8% 93.0% 93.1% 92.6% 

*Provisional, as not all results were available at the time of the EER  
†Programme-specific information is given in the focus area sections 

Analysis of educational performance can lead to changes in the delivery of learning. 
As an example, rather than teaching four business papers across two terms, 
teaching was changed to two papers per term.  Having fewer papers being taught 
and assessed over the same period has increased success. 

In the programmes evaluated, students gain skills and knowledge appropriate for 
employment and apply them in work placement within the programme, in any part-
time employment while studying, and in employment on graduation.  Most 
graduates gain employment (see Table 5).  

 

1.2 What is the value of the outcomes for key stakeholders, including 
learners? 

The rating for performance in relation to this key evaluation question is Good.  

The rating for capability in self-assessment for this key evaluation question is Good. 

The valued outcome to students is generally employment.  The graduate 
destination data (Table 5) indicates that most graduating students obtain work.  

The institute makes the services of its subsidiary company, iCareer, freely available 
to all its students and graduates.  iCareer provides a personalised job-finding 
service, and also gives advice on the preparation of curricula vitae, cover letters for 
job applications, and interviewing skills.  In 2011, 694 students used the services of 
iCareer (see Table 7).  Staff are also well connected to their particular industries; 
their networking activities and those of the members of the local advisory 
committees can also lead to student or graduate employment. 
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Table 5. Graduate destinations, 2009-2012 

Programmes  2009 2010 2011 2012 

Employed (%) 91% 84% 90% 94% Business* 

Response rate (%) 27% 32% 76% 95% 

Employed (%) 100% 89% 96% 98% Cookery* 

Response rate (%) 24% 34% 73% 91% 

Employed (%) 91% 77% 80% 95% Computing 

Response rate (%) 35% 16% 43% 68% 

*Programme-specific information is given in the focus area sections 

The response rate has increased markedly from 2011 because of more systematic 
follow-up and tracking of students after graduation, particularly through the use of 
social media by both staff and students. 

As part of Cornell’s self-assessment of student achievement, it has developed a 
relevance index which scores occupations according to their alignment to the 
programmes offered.  The relevance ratings for business and cookery programmes 
are consistently high (Table 6), although there is a trend towards lower values 
recently.  This may be reflective of the current economic conditions which require 
graduates to look more widely for employment, rather than a criticism of the 
relevance of programmes.  Still in its developmental stages, this approach to 
assessing the value of outcomes to the learner has potential in monitoring the ‘fit’ of 
educational programmes to the achievement of employment, a prime motivation for 
Cornell’s students. 

Table 6. Relevance ratings of qualifications, 2009-2012 

Programmes 2009 2010 2011 2012* 

Business* 87.7% 96.3% 89.5% 88.0% 

Cookery* 100.0% 100.0% 97.0% 97.4% 

Computing 50.0% 55.0% 64.6% 44.4% 

All programmes 78.8% 92.6% 89.2% 89.0% 

*Programme-specific information is given in the focus area sections 

External stakeholders – most obviously members of the local advisory committees 
– attest to the value of the training provided by the institute in providing graduates 
that meet the needs of the relevant industries.  The role of the local advisory 
committees in identifying changing industry needs and trends is important. 
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1.3 How well to programmes and activities match the needs of 
learners and other stakeholders? 

The rating for performance in relation to this key evaluation question is Good. 

The rating for capability in self-assessment in relation to this question is Adequate. 

The initial needs of learners are principally addressed by having appropriate 
information available to enable them to make appropriate decisions regarding their 
choice of programmes.  The marketing and liaison team ensures that agents – 
particularly those in recently targeted markets – have the correct information.  Once 
students arrive at Cornell, their enrolment in the programme is checked and 
confirmed, including the English language prerequisites for study.  Subsequent 
identification and addressing of students’ learning and pastoral care needs is 
facilitated by the organisation’s online tracking tool (see section 1.5). 

Learners are ultimately seeking employment related to their area of study, either in 
New Zealand or in their home country.  For the former, a working knowledge of 
New Zealand business and society is necessary.  This need is partially met through 
visits to businesses and their use as case studies, for work placements, and part-
time employment while studying, and for employment after the programme has 
been successfully completed, all of which are facilitated by iCareer and the 
teaching staff.  However, students’ experience of New Zealand is currently 
‘Auckland-centric’, and there may be merit in providing opportunities for Cornell 
students to experience more interaction with New Zealand students, perhaps 
through social occasions and sporting events, and to gain some understanding of 
Māori culture, perhaps through a marae visit as part of orientation. 

The needs of local industry are well matched to graduate outcomes by the advice 
provided by the advisory committees in Cornell’s areas of study.  The success of 
Cornell’s cookery students in both regional and national competitions is an indicator 
of how the need of this industry for competent and innovative practitioners is being 
matched by Cornell. 

In addition, the institute is a Microsoft-accredited training centre and offers Cisco 
training as part of some of its information technology programmes.  It also offers 
cookery students the opportunity to gain City & Guilds internationally recognised 
qualifications.  These additional activities provide the means of matching students’ 
aspiration with internationally recognised qualifications.  
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1.4 How effective is the teaching? 

The rating for performance in relation to this key evaluation question is Excellent. 

The rating for capability in self-assessment for this key evaluation question is 
Excellent. 

Since the last EER, there has been a concerted effort to provide professional 
development for the teaching staff, most notably through enrolment of staff in a 
certificate programme offered by distance through Southern Institute of Technology.  
Staff seem enthusiastic about this programme, some working on aspects of 
courses as a group, and the reflective aspects are influencing their self-assessment 
of teaching practice.   

Students recognise the knowledge, skills, and professionalism of teaching staff and, 
accordingly, course and teacher evaluations score highly.  These evaluations, 
together with observations of teaching by programme managers twice a year, 
inform the annual performance appraisal of teaching staff.  As part of this process, 
professional development options are negotiated.  

Staff are generally well connected with their respective industries, and some have 
productive relationships with other educational providers, which enables them to 
introduce ideas from ‘outside’, e.g. workbooks modelled on those of a distance 
education provider.  Staff consider themselves well supported by Cornell’s 
governance and management.  Facilities and equipment are appropriate for the 
teaching programmes. 

Teaching staff identified that a more collaborative culture has developed recently, in 
which feedback from learners and insights from peer observation of teaching 
practice is shared.  Internal and external moderation is a part of the quality 
assurance process.  There are regular staff meetings and programme leaders 
compile weekly reports detailing any concerns, any particularly effective teaching 
practices, and student absences.  Because attendance at class is considered an 
important predictor of success, student absence is taken seriously and is followed 
up by marketing and liaison staff.  The progress of individual students is tracked 
using an online, readily updated database with comments fields, to which all 
administrative and academic staff have access (also see section 1.5). 

The regular reports from programme managers are compiled into course 
improvement forms and thence into an annual qualification evaluation report for 
each academic area, which is read and discussed by Cornell’s directors and 
managers.  This enables a systematic and comprehensive review of the 
effectiveness of teaching. 
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1.5 How well are learners guided and supported? 

The rating for performance in relation to this key evaluation question is Good. 

The rating for capability in self-assessment for this key evaluation question is Good. 

Central to Cornell’s guidance and support of learners is CBIT Faculty Online, a 
database of students to which all staff have access.  This database includes fields 
into which aspects of academic progress, absence from class, and approved leave 
are entered for the students.  This enables ready identification of issues that may be 
affecting a student’s academic success or well-being, and facilitates counselling, 
academic support, or pastoral care interventions as appropriate.  This level of 
awareness of and responsiveness to the students’ progress and needs may 
contribute to the high retention and completion statistics (see Table 3). 

The effectiveness of Cornell’s marketing strategy – in providing correct and 
appropriate information to agents on its website, and to students completing their 
enrolment during orientation – may also contribute to the high rate of student 
retention. 

Although teaching staff are an important component of identifying and addressing 
student learning support and pastoral care issues, the marketing and liaison staff 
also play an important role, in that they are of the same nationalities and speak the 
same languages as significant proportions of Cornell’s students: from India (44 per 
cent), China (26 per cent), Korea (9 per cent), Indonesia (5 per cent), Philippines (3 
per cent), Sri Lanka (3 per cent).  Among other activities, marketing and liaison staff 
follow up student absences, advised to them by teaching staff and programme 
leaders. 

An important component of student support is the service provided by iCareer in the 
preparation of curriculum vitae and supporting documents and in the finding of work 
placement and employment.  The increasing extent to which this service has been 
used in recent years is demonstrated in Table 7. 

Table 7. Use of iCareer by Cornell students 

No. of interactions by discipline Year  

Cookery Information 

Technology 

Business 

Total 

interactions 

No. of 

students 

using 

service 

Interactions 

per student 

2010 3 98 72 173 65 2.7 

2011 4,128 1,589 2,936 8,653 694 12.5 

2012 3,716 637 257 4,610 577 8.0 

Total 7,847 2,324 3,265 13,436 1,336 10.1 
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1.6 How effective are governance and management in supporting 
educational achievement?  

The rating for performance in relation to this key evaluation question is Good. 

The rating for capability in self-assessment for this key evaluation question is Good. 

The statistics on qualification completions (Table 4) and employment (Table 5) 
make clear that the governance and management of Cornell have been 
consistently and firmly focused on supporting the educational achievement of the 
students.  The recent focus on developing a more open culture of communication 
and self-reflection, accompanied by a commitment to professional development of 
teaching staff, has improved morale and enthusiasm of staff.  Programmes are well 
resourced in terms of equipment and computing facilities, and the premises of the 
institute are well maintained and fit for purpose. 

The appointment of an academic manager has been an important and critical 
element in the development of a self-assessment regime, which informs and is 
informed by the strategic plans of the programme areas. 
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Focus Areas 

This section reports significant findings in each focus area, not already covered in 
Part 1.   

 

2.1 Focus area: Governance, management, and strategy 

The rating in this focus area for educational performance is Good. 

The rating for capability in self-assessment for this focus area is Good. 

 

2.2 Focus area: Business programmes 

The rating in this focus area for educational performance is Good 

The rating for capability in self-assessment for this focus area is Good. 

The educational performance in business programmes in recent years is given in 
Table 8. 

Table 8. Qualification completions in Business programmes 

Programme 2009 2010 2011 2012 

Cornell Diploma in Business Studies (Level 

7) 

92.9% 94.7% 100.0% 100.0% 

National Diploma in Business (Level 5) 93.0% 96.3% 98.2% 92.0% 

National Diploma in Business (Level 6) 93.1% 96.2% 97.3% 100.0% 

All programmes 93.1% 96.1% 95.9% * 

*Not available at the time of the EER 

The graduate destination data for business programmes in recent years is given in 
Table 9. 

Table 9. Employment resulting from Business programmes 

Programme 2009 2010 2011 2012 

Cornell Diploma in Business Studies (Level 

7) 

100% 93% 96% 100% 

National Diploma in Business (Level 5) 88% 93% 80% 100% 

National Diploma in Business (Level 6) 92% 70% 94% 90% 

All programmes 91% 84% 90% 94% 
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2.3 Focus area: Diploma in Professional Cookery (Level 5) 

The rating in this focus area for educational performance is Good. 

The rating for capability in self-assessment for this focus area is Good. 

The educational performance for this programme in recent years is given in Table 
10. 

Table 10. Qualification completions in Diploma in Cookery programme 

Programme 2009 2010 2011 2012 

Diploma in Professional Cookery (Level 5) * 93.3% 93.5% 89.9% 

*Not offered 

The graduate destination data for this programme in recent years is given in Table 
11. 

Table 11. Employment resulting from Diploma in Cookery programme 

Programme 2009 2010 2011 2012 

Diploma in Professional Cookery (Level 5) * 66% 97% 98% 

*Not offered 
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 Appendix 
Regulatory basis for external evaluation and review 

Self-assessment and external evaluation and review are requirements of programme 

approval and accreditation (under sections 249 and 250 of the Education Act 1989) for all 

TEOs that are entitled to apply.  The requirements are set through the Criteria for Approval 

and Accreditation of Programmes established by NZQA under section 253(1)(d) and (e) of 

the Act and published in the Gazette of 28 July 2011 at page 3207.  These policies and 

criteria are deemed, by section 44 of the Education Amendment Act 2011, to be rules made 

under the new section 253. 

In addition, for registered private training establishments, the criteria and policies for their 

registration require self-assessment and external evaluation and review at an organisational 

level in addition to the individual programmes they own or provide.  These criteria and 

policies are also deemed, by section 44 of the Education Amendment Act 2011, to be rules 

made under section 253.  Section 233B(1) of the Act requires registered PTEs to comply 

with these rules. 

NZQA is responsible for ensuring non-university TEOs continue to comply with the rules 

after the initial granting of approval and accreditation of programmes and/or registration.  

The New Zealand Vice-Chancellors’ Committee (NZVCC) has statutory responsibility for 

compliance by universities.   

This report reflects the findings and conclusions of the external evaluation and review 

process, conducted according to the EER process approved by the NZQA Board. 

The report identifies strengths and areas for improvement in terms of the organisation’s 

educational performance and capability in self-assessment. 

External evaluation and review reports are one contributing piece of information in 

determining future funding decisions where the organisation is a funded TEO subject to an 

investment plan agreed with the Tertiary Education Commission. 

External evaluation and review reports are public information and are available from the 

NZQA website (www.nzqa.govt.nz). 

Information relevant to the external evaluation and review process, including the publication 

Policy and Guidelines for the Conduct of External Evaluation and Review, is available at: 

http://www.nzqa.govt.nz/providers-partners/registration-and-accreditation/external-

evaluation-and-review/policy-and-guidelines-eer/introduction/ 
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