


































































































































































































































































































































































































External Quality Assurance in the Asia-Pacific: What has changed over a Decade?

A rese[lrch report reg[irding wh[lt qu[Jlific[ltion fr[Imework c[In contribute with
reglrd to qu[lific[ltion fr[imeworks in the Asi[}-P[lcific Economic Cooper[Jtion
(APEC) [Ire[Jm[Jkes suggestions:

A qu[Tlific[Itions fr[Imework is [In instrument to cl[Jssify qu[Jlific[ltions [Js per set of
criteri[] for levels of le[Jrning outcomes. Subst[Inti[]l benefits [Jre [Inticip[ited of
n[ftion[]l qu[lific[ttion frmeworks (NQFs) if supported by [] system of qu[Jlity
[ssur[Jnce, they c[In [Jssist educ[Jtion[]l [Ind 1[Joour m[Jrket mobility, support the
development of workers' skills, [[nd enh[Ince the [Jccess of individu[Jls to higher
[Ind different levels of educ[ltion [Ind tr[Jining over their lives. If they h[lve
underst[Inding [Ind confidence in qu[llific[ltions, Employers c[In benefit in
recruitment [Ind tr{lining of st[iff. The NQF contribute in tr[Insp[jrency of
qu[lific[ftions which c¢[In enh[Ince the intern[ftion[]l recognition of [Jn economy's
qu[Jlific[tions.

The countries [Jdopting NQF h[Js incre[Jsed m[Iny folds [Ind it h[Js been observed
th[t more th[ln hundred countries now implementing, or developing, or
considering NQFs. In [Jddition, Region[]l Qu[Jlific[ition Fr[imeworks (RQFs) [fre
[llso developed or in process of development in the C[Jribbe[In, Southern Afric[ln
Development Community (SADC), P[[cific Isl[Inds, [Ind Europe[In Union (EU).

The following table provides some indication of NQF introduction
across the world.

Implementation started between

late 1980s and 1990s. Drtar Cnpsneiareiies

Austr(li[J, UK Irelnd, M[l[ysi[], New
Ze[N[ind, Scotl[lnd, South Afric[], M[]dives,
Sing[lpore, Trinid[Jd, M[juritius, Mexico,

Alb[ni[]; Angol[], Brb[ldos; Botsw{In[], Br[Jzil,
Chile, Chin[], Bosni[], Herzegovin[], Colombi[],
Democr[ltic Republic of Congo, J[Imflic[],

N[mibi[], Philippines, [lnd Tob[Jgo, W[lles Lesotho, Moz[Imbique, Rom[Ini[], M[Jcedoni[],
Uzbekist[In, T[nz[ni[], Turkey, Ug[ind[],

M[[0wi, Serbi[], Sloveni[], , Z[Imbi[], Zimb[Jowe

There [Jre three model of the qu[Jlific[ition frImework [fre in presence in the
world. Integr[ted, combined [Ind p[Jrti[]l models. Integr[ited model implies one
joint qu[lific[ltion fr[Imework h[lving sh[Jred qu[Jlific[ltion levels, descriptors,
le[Irning outcomes .i.e. Scottish NQF, Irish NQF, South Afric[n NQF, EU
Qu[llific[tion Fr[Jmework. Combined model indic[ltes p[irti(l qu[llific[tion
frJmework of e[lch educ[ltion sector (gener[]l, voc[ltion[]l, higher) h[lving own
levels, descriptor, le[Irning p[iths, QA p[{thw[lys. All these [Jre combined in [Jjoint
fr0mework. P[Irti[]l Model implies p[rti(l qu[lific[ltion frJmework of e[lch
educ[ftion sector (gener[]l, voc[ition[]l, higher) h[lving own levels, descriptor,
le[Jrning p[fths, QA p[lthw[lys.
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History of Pakistan Education System:

The Isl[Jmic republic of P[Jkist[In [Jppe[ired s [In independent sovereign st[lte on
Fourteen August 1947, [Js [] result of the p[rtition of former British Indi[].
P(kist[In covers 796,095 sq.km with []popul[ltion of [Jpproxim[itely 180 million. It
is feder[ftion of four provinces: Sindh, Punj[b, Khyber P[Jkhtunkkhw],
B[Jlochist[In [Ind Islm[Jb[Jd constitutes [Jsep[ir[ite feder[]l district.

The liter[Jey r[Jte (10 ye[lrs & [Joove) is 57.7% in 2009-10, [Ind m[Jle liter[Jcy r[Ite
(10 ye[Irs & [Joove) rem[Jfined 69.5% in 2009-10 while it is 45.2 percent for fem[Jles
during 2009-2010. P[kist[In h[Js three distinct educ[ltion sectors i.e. Element[Jry
[Ind Second[lry Educ[ltion, Higher Educ[ftion [Ind Technic[]l [Ind Voc[ltion
Educ[ftion. The Element[ry [Ind Second[Jry educ[ltion is m[n[lged by the
respective province in their territory [Jnd the Ex[Imin[}tions in gener[]l second[Jry
educ[ftion [Jre set by respective provinci[]l bo[lrds. Higher Educ[ltion [Ind
Technic[]l [Ind Voc[ltion[]] Educ[ftion function under the Feder[]] Government.
The public [Ind priv{ite higher educ[Jtion institutions h[Jve been recognized by the
HEC. Prim[lry educ[ition is offered [It prim[Jry schools [Ind st[Jrts It the [ge of 5
[Ind 1{0sts for 5 ye[Jrs. Middle school comprised of Gr[Jdes 6 to 8. Gener[]l second[Jry
educ[ltion is divided into 2 ye[lrs of second[Jry educ[Jtion [}t Second[Jry School
(M[Itricul[ftion) [Ind 2 ye[Jrs of senior second[Jry educ[ftion [}t Higher Second[fry
School or Intermedi[ite School. Higher educ[ltion in P[Jkist[Jn is provided by
universities, institutions/Colleges [Iffili[Jted with university. There [Jre 74 public
[Ind 60 Priv[ite higher educ[ltion institutions in P[Jkist[Jn [Ind [l [Jre recognized
by the Higher Educ[ltion Commission (HEC)

Development of Pakistan Qualification Framework:

Higher Educ[ition Commission (HEC) of P[kist[Jn w{ls est[Jblished in 2002 with
the [Jim to f[cilit[lte the institutions of higher le[Jrning to serve [Js [In engine of
growth for the socio-economic development of the country. The Qu[llity
Assur[Ince Division w[Js est[]blished within the HEC with the [Jim to rem[]in
focused to improve the qu[Jlity of educ[Jtion [Jcross the country [Ind to bring the
HEIs [It p[Jr with intern[jtion[]l st[ind[Jrds. In pursu[Ince of such t[Jsk, the Qu[Jlity
Assur[Ince Division of HEC h[Js emb[irked on the development of P[lkist[In
Qu[llific[ltion Fr[imework th[}t will provide [] systemic picture of []ll the
qu[lific[Ition, [Jc[ldemic levels [Ind le[rning outcome within educ[ltion system. A
Qu[Tlific[tions Fr[Jmework is [] tool for the development, cl[Jssific[ltion [Ind
recognition of skill, knowledge [Ind competency [Jlong with [Jr[Jnge of est[blished
levels. It is [ w[ly to structure existing [Ind new qu[Jlific[ltions [Ind defined by
le[Jrning outcomes, i.e. cle[Jr st[{tements of wh[t the le[Jrner know or be []ble to do
whether le[frned in [] cl[Jssroom, on-the-job, or less form[Jlly. The prim[lry
objective of the P[kist[ln Qu[Jlific[ition Fr[imework (PQF) is to provide []
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comprehensive set of inform[Jtion to the st[Jkeholders [Ind intern[ition[]l
Org[Iniz[ltions reg[frding [1ll kinds of qu[Jlific[ftions offered by P[Jkist[Ini HEIs [Ind
to st[Ind[Irdize the levels of qu[lific[ltions for the purpose of equiv{Jlence. It will
not repl[jce the existing educ[ltion system r[Jther provide [] pl[Jtform to m[Jke the
system more interconnected [Ind tr[nsp[irent. The PQF is w[ly of showing
rel[ftions [Imong different qu[lific[ltions [Ind how they rel[lte to one [Inother. The
qu[Jlific[ltions [Jre gener[Jlly comp[Jr[Jble, but it does not me[In they [Jre equ[]l. The
PQF [so viewed [Js Public [Jecessible Register of []ll qu[lific[Jtions [Ind HEIs/DAIs
recognized by the Higher Educ[jtion Commission of P[kist[In.

A common problem f[Jced by employers in P[Jkist[Jn is th[Jt of underst[Inding how
0 qu[llific[ltion held by [] person rel[ites to the job requirements of th[lt
org[niz[ftion. This confusion is further [jggr[iv(lted by the use of diverse
nomencl[jture for p[ir[Jllel degree [Ind use of rel[lted nomencl[jture for degrees
th{Jt (re [Jetu[Jlly quite different in dur[tion [Jnd scope. The cl[Jssific[ltion of
subjects in [] p[Irticul[Jr discipline is [Jlso [Jnother problem confronted by the
employers, employee [Js well [Js the gr[jdu[ftes in P[Jkist[In.

In order to [Jddress such issues, Higher Educ[ftion Commission 1[Junched [In
initi[Jtive to document ALL degrees th[lt h[lve ever been issued by [Iny university
in P[kist[In [Ind to document the “level” [Jt which this degree h[Js been [w[lrded.
P[kist[In educ[ition system h[Js been c[ltegorized in eight levels [Ind is b[Jsed on
the generic nomencl[jture used for the qu[Jlific[Jtion in the country. It will help in
intern[ition[]l comp[fr[Jbility of qu[Jlific[ltions to f[icilit[Jte student [Ind gr{idu[te
mobility of qu[lific[ltions [Ind elucid[fte the entry [Ind exit points [Js well [Js the
opportunities for progression [Ind credit tr[Insfer. Flowing [Jre the qu[Jlific[Jtion
types which [Jre cl[issified [Ind used [Js qu[llity [Jssured qu[Jlific[ltion in the
country.

Years | Levels Award Type Award Example
,E 21
=
23| 20 8 Doctor[]l PhD
(SIS
5 31 19
&
i 18 7 M[Jsters M.Arch., M.E, MS, MBA, M.Phil, M.Sc. (Eng.),
2 17 M.Tech etc
e 3
g E 16 6 B[Jchelor B.Arch., B.Com (Hons), B.E, BS, BSc (Eng.), BSc
R (Agri), B.Tech (Hons), MSc /MA (16 ye[Ir), LLB,
- 15 MBBS, Ph[jrmD, DVM, etc
.2
% B 14 5 Associ[lte Ordin[Jry [ Associ[te Degree, ADE, BA/ BSc (P[Iss), B.Tech
23 B[lchelor (P[Jss), ete
2 | 13 Certific[lte (HSSC)
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Years Levels Award Type Award Example

12 4 Higher Second[ry F.Sc, F.A, DBA, D.Com, I.Com, ICS, etc
11 School
10 3 Second[Jry School M[Ttric
9 Certific[Jte (SSC)

2 Middle (3 Ye[Jrs)

1 Prim[Try (1-5 Ye[lrs)

Pre-Prim[Jry (1-2 Ye[Irs)

The Fr[Imework does not express qu[Jlific[ltion [It the s[Ime level [Is being equ[]l
[Ind interch[Inge[]ble, however, it is [t []comp[fr[ble level in terms of knowledge,
skills or competence required. They [fre positioned [It simil[lr level in fr[mework
(s they m[ke simil[lr dem[Inds from le[Jrner. It will flcilitJte the le[rners,
gr[jdu[ltes, institutions, employers in sever[]l w{lys [Ind [Jlso to m[Jke informed
decisions. It will fTkcilit[ltes the mobility of the le[frner [Ind gr[idu[ltes [Inywhere
in the world by providing the b[Jse on which the levels [fre comp[ired in
intern[Jtion[Jl educ[litions structure. It will [Jlso help in intern[ition[]l
comp[Jr[Jbility of qu[Jlific[ltions to f[cilit[lte student [Ind gr[jdu[lte mobility [Ind
inform [Jbout the route of progression from one level to [lnother.

The PQF cont[Jins [] public [Jccessible register of [Jll qu[Jlific[Jtions recognized by
the Higher Educ[ltion Commission. The d[It[]of the []ll the degrees [w[lrded since
the est[blishment of the HEIs/DAIs h[Js been obt[Jined on proform[] designed
specific[]lly for the such purpose by keeping in view the issues [Ind their remedies.
It includes the inform[ition i.e. N[Jme of Qu[Jlific[ltion [Js [Jppe[ired on Degree,
Title of Qu[Jlific[Ttion [Js [Jppe[fred on degree, Level, credit hours required, subject
cl{ssific[ltion, mode of study, d[te of commencement of progr[im first, det[lils of
qullific[tion providers. The inform[ltion provided in register will help in
m[fint[lining the tr[nsp[irency in educ[ltion system [Ind support mobility of
grijdulites [t n[ition[]l [Ind intern[ftion[]l level. It will [Jlso elimin[ite the
misunderst[Inding of nomencl[iture [Ind will direct the higher educ[ltion
institutions to use the qu[Jlity [Jssured nomencl[jture. Moreover, it will help in
m[In[lgement of degrees [w[rded by the HEIs/DAIs i.e. one h[]s to verify
individu[]l degree from the [w[lrding institutions for its genuineness. For
employers it is difficult to verify [Ind conclude st[tus of the degrees i.e. when
[w[Irding institutions st[Jrted [w[lrding such degree [Jnd under wh[it n[Ime etc.
The d[t[] provided on the register will help in [Jddressing the issue to [] gre[lt
extent. The register [Jlso possesses the inform[Jtion on subject cl[Jssific[Jtion [Js it
is one of core issue in P[kist[In. In this context, subject cl{Issific[ltion h[Js been
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compiled in consult[ftion with Joint Ac[Jdemic Cl[Jssific[ltion of Subject developed
by Higher Educ[Jtion St[ltistic Agency (HESA), Uk [Ind the support of HESA h[Js
been requested in developing the subject cl[Jssific[ltion list in light of n[ition[]l [Js
well [Js intern[Jtion[]l trend. It will solve the issue of relev[Ince in [Jppointment [Jnd
[[dmission.

The qu[Jlific[ftions c[ltegorized in levels will be described in terms of le[Jrning
outcomes which comprises of Knowledge, Skill [lnd competence. The Europe[In
Commission offers the following definition of le[Irning outcomes:
"The set of knowledge, skills or/[Ind competences [In individu[Jl h[Js [Itt[lined
or/[Ind is c[Jp[Ible to displ[ly [Ifter completion of []le[Jrning process. Le[frning
outcomes [Jre st[ftements of wh[lt [] le[frner is [Inticip[lted to know,
underst[Ind or/[Ind be c[Ip[Ible to do [t the end of []le[Jrning".

The 'shift to outcomes' is extensively (if 1[Jrgely uncritic[Jlly) supported
intern[ltion[Jlly, [Ind represents [] re[]l ch[Inge in how qu[Jlific[ltions [fre thought
[oout (Cedefop, 2008). Sever[]l qu[Jlific[ition fr[imeworks including higher
educ[ftion [Jre [Jlso b[Jsed on le[Irning outcomes, [Ind Cedefop (ibid) recommend
th[lt the le[Irning outcomes [Jppro[Jch is st[Irting to t[Jke hold in higher educ[ltion
[Js well [Js in school systems. In PQF outcomes will be developed in concurrence
with the curriculum pr[icticed for the qu[lific[ftions registered on e[ich [Ind every
level. In this reg[Jrds, the st[Jkeholders including HEIs, N[ftion[]l Curriculum
Revision Committee (NCRC), [Jecredit[ition councils/bodies [Ind Ch[jmber of
Commerce [Ind industry will be eng[Jged in developing the le[frning outcomes.
The le[Irning outcomes will be key fe[lture of the P[lkist[Jn Qu[llific[Jtion
Fr[Imework. It will m[Jke the purpose [Jnd go[]l of le[Jrning obvious to the le[Jrner
[Ind [Jlso inform every employer [Jbout wh[it job [Jpplic[lnt knows. Le[Jrning
outcomes will be linked with the [Jchievements of the le[frner r[ither th[In the
intentions of the te[lcher. In fJct, Institutions [Jre not upd[ting content which is
delivered during the te[Jching /le[Jrning exercise [Ind due to th[lt less innov{ltion is
expected. Through PQF, it will be possible to comp[lre simil[frities between
dissimil[Jr degrees [Ind dissimil[frities within simil[Jr degrees. Result[Intly,
Universities will more focus on le[Jrning outcomes [Ind m[Jrket requirement.

Conclusion

It is concluded th[it the Higher Educ[ftion Commission P[Jkist[n h[Js initi[jted the
process of developing the P[Jkist[In Qu[Jlific[tion Fr[Imework which is []lengthy
process [Ind require [In exh[Justing ende[vor. The PQF will be designed by the
keeping in view the n[ltion[]l [Ind intern[ition[]l trends so it c[In cope with
difficulties fJced by gr[idu[lte, le[(Jrners, employers, employee etc. in P[kist[In [Ind
in the world. The qu[Jlific[ftion fr[Jmework will be b[Jsed on le[Jrning outcomes in
terms of knowledge, skills [Ind experience student should h[ve on completion of
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level. The development [Ind implement[ftion of PQF will not repl[ice the existing
educ[ltion system but helps to reform the educ[ition system. The PQF cont[lins []
public [Jecessible register of []ll qu[Jlific[ltions recognized by the Higher Educ[ltion
Commission. The inform[Jtion provided in register will help in m[Jint[lining the
tr[nsp[irency in educ[Jtion system [Ind support mobility of gr[Jjdu[Jtes [it n[tion[]l
[Ind intern[ftion[]l level. It will [Jlso elimin[ite the misunderst[lnding of
nomencl[fture [Ind will direct the higher educ[ltion institutions to use the qu[Jlity
[Jssured nomencl[Jture.
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Quality Label and Quality Certification 2.0: Drawing on the
Principles of Web 2.0 and Crowd sourcing in Developing
and Implementing a Quality Label for e-Learning in
Capacity Building

Katherine K. Esteves *
Abstract

This paper will discuss the open, community driven framework that underpins the
quality label for e-learning in capacity building, called Open ECBCheck (E-
learning for Capacity Building Check). The quality label was developed in
cooperation with a network of capacity building organizations to promote
transparency in the quality of their e-learning courses or programs. The author,
who was trained as one of the peer evaluators, analyzed the entire process and
concluded that OpenECB Check draws its framework from some of the qualities of
two very important technological concepts - crowd sourcing and web 2.0. It offers a
more open process of developing and implementing a quality label and quality
certification, tapping on the wisdom of the community. The objectives of this paper
are (1) to introduce the OpenECB Check process to the quality assurance
community by summarizing and presenting the results of the studies made by
InWent (the proponent) as written by Ulf Ehlers in his book Open ECBCheck: Low
Cost, Community Based Certification for E-learning in Capacity Building, and
(2) discuss how Web 2.0 and Crowd sourcing, two very important innovations
brought about by technology have been used as frameworks by the certification. At
this point, there are no clear indicators yet as well as formal investigation results
that will show if capacity building does happen. The project is still in its infancy
stage where peer evaluators are just beginning to be trained. This paper does not
cover evidence on the level of capacity building that happens or has happened since
the project was rolled-out.

Keywords: Quality Label, Quality Certification, Crowd sourcing,
Capacity Building.

Introduction
Qu[Jlity [Jssur[Ince of e-le[Jrning courses is [Jn import[Int concern, especi[]lly with
the phenomen[]l rise in the number of e-le[Irning courses being offered in the

n[tion[]l, region[]] [Ind intern[ition[]l sc[Jle. InWEnt* - C[lp[Jcity Building
Intern[ftion[]l, Germ[Iny, is [] non-profit org[hiz[ttion with worldwide oper[ltions

* Assist[Int Professor, UP Open University, Philippines
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dedic[lted to hum[In resource development, [Jdv[Inced tr[lining, [Ind di[Jlogue. At
the he[Irt of INnWEnt's oper[itions is the promotion of c[Jp[icity building, where e-
le[Irning is I[Jrgely integr[Ited. Since 2008, it h[Js been exploring the field of qu[]lity
m[In[jgement [Ind [Jecredit[Ition in e-le[Jrning for c[Ip[Icity building. Through the
cooper[ftion of [n intern[ltion[]] community of e-le[Jrning pr[jctitioners [Ind
experts, INWEnt conceptu[Jlized the intern[ftion[]l qu[Jlity st[nd[frds for c[Jp[Icity
building in e-ele[Jrning, [Ind spe[frhe[Jded the est[Jblishment of [n intern[jtion[]l
qu[lity certific[lte for e-ele[Irning (Ehlers 2010). The qu[Jlity 1[Joel w{ls developed
in cooper[ition with [] network of c[Jp[icity building org[iz[ltions to promote
tr[nsp[irency in the qu[Jlity of their e-le[Irning courses or progr[Jms.

This p[lper discusses the open, community driven fr[Imework th[it underpins the
qu[llity I[Jbel for e-le[Jrning in c[dp[lcity building, c[lled Open ECBCheck (E-
le[fTrning for C[Jp[Jcity Building Check). It dr[Jws most of its d[It[]from the re[lder of
Ehlers (2010), [Ind the results of his group's study on conceptu[llizing [Ind
implementing []community-b[Jsed certific[ltion for e-le[frning. While there [Jre []
number of existing qu[Jlity m[n[lgement [Ind certific[ftion [fppro[iches, these do
not [Jddress the specific needs [Jnd requirements of e-le[Jrning in the context of
c[Ip[Jcity building (Ehlers 2010). Thisis the g[fp th[jt ECBCheck [lims to fill.

Capacity Building and e-Learning in Capacity Building
Organizations

Ehlers (2010, p.12) offers the following definition of c[Jp[lcity building in the
context of ECBCheck: "C[Jp[lcity Building me[lns further educ[ltion for
individu[Jls to empower them to sh[Jpe [Ind t[Jke p[Irt in their living sp[Jces [Is well
(s giving them the ch[Ince to develop competencies th[it [Jre needed [it their
workpl[Jce. It refers likewise to the empowerment of org[Iniz[ltion[]l le[Jrning, the
development of m[In[Jgement structures [Js well [Js the design of leg[]l [Ind politic[]l
frJmeworks, to strengthen the c[Jp[city for independent [Jdv[Incement."

C[pleity Building Org[iz[ltions provide le[Irning services which [Jre integr[fted
in Ifrger C[Jp[Jcity Building progr[Jms. Some development cooper[ition
org[niz[ltions [Ictively implement independent c[Jp[lcity building [Ictivities
(Ehlers 2010).

How e-Learning is integrated in Capacity Building
Organizations

Ehlers (2010 p. 21) clJssifies the w[ly C[Jp[lcity Building Org[iz[ltions
integr{lte e-le[Irning into their progr[jms into 3 ph[ises. He c[]lls this the
three ph[jses of innov{ltion diffusion. Those who f[]ll under the "project
orient[ftion ph[jse" do not include e-le[Irning in their org[iz[ltion's
str[itegy. They've worked on one or more e-Le[lrning projects [Js m[linly
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provider of content. On the other h[Ind, those who belong in the "systems
orient[tion ph[ise" h[jve integr[ited e-le[Jrning in their org[lniz[ltion's
str[Jtegy but there is no specific e-le[Jrning str[ltegy for the org[iz[ltion.
Roles [Ind responsibilities of people involved in e-le[frning [Ire cle[Jrly
defined [Ind services include tutoring [Ind consult[Incy. L[Jstly, those who
[Jre under the "potenti[]l orient[Jtion ph[ise" str[ftegic[llly integr[lte e-
le[Jrning in their org[Iniz[ftion[]l processes [Ind []ll their c¢[Jp[Icity building
[etivities. These org[iz[ltions h[lve their own str[itegy for ICT or e-
le[Jrning. They h[ve full-fledged tutored e-le[Jrning [Ind blended le[Jrning
[(Ind full Cp[lcity Building progr[ims offered thru e-le[Jrning. There is
continuity in the 3 ph[Jses mentioned [Jnd some org[Iniz[ltions m[ly st[Jrt off
[t the "project orient[ftion ph[ise" [Ind continue to develop to the "potenti[]l
orient[Jtion ph[jse".

Study of the Needs and Requirements of the Stakeholders

In developing [] qu[lity 1[Jbel [Ind certific[ltion process for e-le[frning in C[Jp[Jcity
Building, it is import[Int to consult the st[keholders to underst[ind their unique
requirements. This consult[}tive process w[Js conducted by InWEnt through []
questionn[Jire th[}t w[Js given out to selected C[Jp[Jcity Building org[iz[ltions [Jnd
by conducting [Jfollow-up interview [lfter they h[lve [Inswered the questionn[fire.

The following import[Int points were reve[Jled in the rese[Jrch [Ind were used in
crlifting the frJmework [Ind det[lils of the qu[Jlity certific[ltion [Ind 1[Jbel.

1. All the org[lniz[ltions were highly interested in being involved in the
development of the qu[llity 1[Jbel. A qu[Jlity certific[ltion could le[Jd to
higher trust if developed through the cooper[ition of [Jnetwork of C[Jp[city
Building org[iz[ltions.

2. The org[niz[ltions h{ld different re[Jsons for being interested in obt[Jining ]
qu[lity I[Jbel such [Js the Open ECBCheck. But the most import[Int re[Json
w[Js to "me[Jsure or improve imp[jct efficiency of e-le[Irning". Some of the
other re[Jsons [Js st[jted in Ehlers (2010) were [Js [n instrument of
legitimiz[Jtion for the use of funds or to obt[Jin more fin[Inci[]l resources for
C[p[Jcity Building, to foster qu[llity [nd innov[jtion within the
org[iz[ltion, for compli[lnce with leg[]l st[lnd[Jrds [Ind for m[lrketing or
public perception.

3. Some expressed more interest in the qu[Jlity guideline over h[lving []
qu[llity I[Jbel. They were interested in contributing to the process of
putting together [Ind identifying the criteri[] for the certific[ltion, [Ind
curious [Jout the existing qu[Jlity guidelines r[jther th[Jn h[jving their
courses certified.
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4. Most of the org[hiz[ltions showed high interest in being p[lrt of []
profession[]l community involved in the development of the qu[Jlity 1[Jbel.
They see this [Js [In opportunity to benchm[lrk their own e-le[frning
courses [Ind [Js [Jvenue for sh[Jring best pr[jctices.

5. The C[Ip[Jity Building org[Iniz[ltions put [Jhigh premium on govern[ince.

The discussion on govern[Jnce highlights four core requirements for []
qu[llity I[Jbel for e-le[Irning in C[Op[Jeity Building. (1) qu[lity certific[ltion [Js
[In open, community driven process, (2) govern[Jnce of the qu[Jlity 1[Joel, (3)
low cost certific[ltion system, [Jnd (4) le[JIrning for improvement.

(1) There is [] preference for [Jn open model, inste[Jd of working in
priv[ite, keeping inform[Jtion from one's competitors. The ev[Jlu[ition
processes th[t [Ire c[Jrried out by peer-reviewers should be tr[Jnsp[Jrent
to merit [Jecept[Ince.

(2) It is not simple to impose qu[llity st[Ind[frds in C[jp[lcity Building
org[iz[ftions due to the group's specific constr[Jints. Bec[Juse of this, it
is best to develop the certific[Jtion system [Jround [] community of
org[miz[jtions in which C[Jp[Jeity Building Org[hiz[ftions [Jre
represented.

(3) The certific[ltion system should be [Jfford[]ble to [Jccommod[lte m[Jjority
of the C[Jp[Jcity Building Org[iz[ltions [Ind their clients in developing
countries. Inste[d of p[lying for services, [In exch[Inge of services
between the st[Jkeholders sh[]ll be m[]de.

(4) The entire certific[tion process should be [] le[Jrning experience for
those involved, where they get to [In[Jlyze their e-le[Irning progr[im's
strengths [Ind we[knesses.

B[Jsed on the [Jbove results, it w[]s decided th[}t the qu[Jlity certific[ltion for e-
Le[frning in C[Jp[lcity Building should be open, low cost, community, [Ind le[Jrning
b[Jsed.

Crowd sourcing and Quality Certification 2.0

Open ECB Check dr[iws its frImework from some of the qu[Jlities of two very
import[Int technologic[]l concepts - crowd sourcing [Ind web 2.0. It offers [ more
open process of developing [Jnd implementing [] qu[Jlity 1[Jbel [Ind qu[llity
certific[ltion, t[Jpping on the wisdom of the community. By submitting one's e-
le[Jrning course to the peer-reviewers of the community, who [fre [llso its
"competitors", one gets [] better lever[jge of how one f[ire in the "competition".
Getting the qu[llity I[Jbel from the community of experts me[lns g[lining
[Jecept[Ince within your community who truly underst[Ind wh[t you do.
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As of 2011, the community of C[p[Jcity Building org[hiz[ltions involved in e-
le[Irning h[Js [Jlre[Jdy been est[]blished [Ind the first comprehensive
tr[lining/workshop of peer-reviewers h[Js been conducted. There is [Jlre[ldy [] pool
of e-le[Jrning experts from the community, tr(fined in the process of peer-
reviewing, re[Jdy to review [Iny course th[}t gets submitted for [Jssessment.

Figure 1 shows the complete certific[tion process of Open ECBCheck.

Mot ready for
Peer-Redew

Peer-Review Regort is not

comprefersae or
recomenendations are not
comprebensible

Figure 1. Open ECBCheck Certification Process. (Ehlers 2010)

After [Jpplying for eligibility [Ind getting [n [Jecept[Ince, the org[Iniz[ltion is
provided with [] ToolKitSelf-[Jssessment questionn[lire which is [v[fil[Jole online
vi[] http://www.ecb-check.org. The org[hiz[ltion goes through the different
criteri[] [Ind does [] self-[Jssessment of its own course or progr[im. The self-
[Jssessment is evidence-b[Jsed, [Ind [Jside from providing self-ev[Jlu[ltions, it needs
to submit proofin the form of documents, links, photos or other files to support its
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r[iting. As the org[iz[Jtion goes through the self-[Jssessment, it does not only
provide document[jtion which will be the b[Jsis of the certific[tion. It is [Jlso []
le[Jrning [Ietivity for the org[iz[ltion to identify its strengths, we[Jknesses [Ind
[Tre[Js for possible improvement.

While the self-[Jssessment is ongoing, the Administr[Jtive Office proposes [It le[Jst
two peer-reviewers from the Open ECBCheck community. The Office sends out
[In open c[]ll within the community through em[lil st[ting the topic of the course
of progr[Im. Those who [Jre willing to t[Jke on the t[Jsk of peer-reviewing respond
to the c[]ll [Ind offici[Jlly review the self-[Jssessment m[jde by the org[Iniz[ltion
seeking certific[ltion. The coming together of experts from the community to
review the progr[Jms/courses [Jnd [Jnswer the open c[]ll for "solutions" employs the
concept of crowd sourcing. The entire concept of crowd sourcing is en[Jbled by
web 2.0 technologies where p[Irticip[itory inform[}tion sh[fring [Ind coll[Jbor[Jtion
on the World Wide Web [fre m[Jde possible. Open ECB Check f[cilit[tes the s[Jme
prticip[Jtory [Ind coll[Joor[ltive process [Imongst its community, to ensure the
qu[llity of the e-le[Jrning progr[Jm being [Issessed.

If the peer-reviewer finds the self-[Jssessment report of the org[iz[Jtion cle[Jr,
comprehensive [Jnd v[]lid, he or she writes [] peer-review report b[Jsed on the self-
[Jssessment provided [Ind supporting documents submitted. The Administr[ftive
Office forw[Jrds the [Jnonymous peer-review report to the Aw[irding Body who
will review the reports [Ind decide on whether to gr[Int the qu[Jlity 1[Joel.

The Quality Criteria

e-Le[Irning courses [Ind progr[ims [fre r[ited [Jccording to the following criteri[]:
Qu[Jlity of Content, Progr[Jm/Course Design, E-Medi[] Design, Technology, [Ind
Ev[Jlu[ition [Ind Review of the Progr[im/Course. In the beginning of the
[Jssessment, inform[Jtion [Joout the org[miz[ltion [Ind the progr{im [Jre provided.
They [Ire [Jlso required to provide inform[ition [Jbout the t[Jrget [Tudience of the
progr[Im or course. More inform[Jtion [Joout the Open ECB Check guidelines [Jnd
criteri[]c[In be [Jecessed through its website
http://openecbcheck.innov[ltionpros.net/2011-06-15-07-04-37/.

Future directions

Open ECB Check Community's immedi[ite go[]l is to promote the Qu[llity
Accredit[Jtion for C[Jp[Jeity Building in [Js much venues [Js it ¢[In [Ind to incre[Jse
the number of peer-reviewers who will undergo tr[Jining. Open ECB Check h[Js
gre[lt potenti[Jls for growth with the support of its community. It [Jllows for
continuous improvement for both the entire concept of the qu[Jlity [leccredit[ition
process, [Ind the e-le[Jrning progr[Jms or courses through peer-coll[Jbor[ltion.
Through the efforts of this community, it is hoped th[}t the qu[llity of e-le[Jrning
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courses of C[lp[Jcity Building Org[lniz[ltions will continuously improve for the
benefit of its students [Ind clients [Js well. It is [Jlso [] good model for qu[Jlity
[Jssessment of e-le[Jrning courses which C[Jp[Jcity Building Org[Iniz[ltions c[In use
[Js reference.
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Building bridges: ESG, UNIQUe, WICHE, ACE and ISO

Erika Soboleva*

Abstract

Information-communication technologies (ICT) are the quickest changing sphere
of business. They support the innovation development of the markets. With the
help of these technologies emerged the new sphere of education called e-learning.
As this sphere is quite new the questions of standards for e-learning and the e-
learning quality issues are widely discussed all over the world. The aim of this
study is to observe the ESG for university internal quality assurance and the
existing standards for measurement of the e-learning, namely with University
Quality in E-learning (UNIQUe) program in terms of self-evaluation report. Then
we will consider also the Western Interstate Commission for Higher Education
(WICHE) principles, American Council on Education (ACE) principles, standard
IS0 19796-1 and make some recommendations for the future of these standards.

Key words:
e-learning, standards, quality assurance, comparison

Introduction

Signing of the Bologn[] decl[Ir[ftion in the ye[Jr 2003 m[Jde Russi[] one of the
countries where [Jll the unified Europe[n principles of educ[ltion Ind qu[llity
Ossur[Ince [fre to be implemented. The St[ite M[In[lgement Bodies st[rted with the
ch[Inge the educ[ltion system from 5-ye[lr to 4-ye[Ir one. Not []ll the educ[Jtion[]l
progr[Jms will be ch[Jnged. For Russi[]it is [] very difficult question. It w[Js from
my point of view one of the prerequisites, but not the only one, for cre[Jtion in the
ye[Ir 2005 Agency for Higher Educ[ltion Qu[llity Assur[jnce [Ind C[Jreer
Development (AKKORK). Its t[Jsk is to find [] b[]l[lnce in the st[Jkeholder's
interest, cre[jte procedures [Ind criteri[], which c[In reflect the interests of
employers, the St[lte st[lrting from the content of the educ[ition progr[ims,
did[Jctic[]l units, ending with m[n[jgement issues, effective m[In[jgement
technologies [Ind the economic st[]bility of the University (th[]t is tr[idition[]lly
c[llled conditions for the educ[Jtion progr[Jm re[Jliz[ftion). Now Agency is uniting[]
r[Inge of the civil society institutions, [Jeccumul[lting the [Jppro[iches from the

* He[Jd of Intern[Jtion[]l Office, AKKORK
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world pr[ictice. AKKORK h[lve m[Iny n[ition[]l [Ind intern[Jtion[]l p[frtners. For
inst[Ince in Russi[] it coll[Jbor[ftes with the Associ[ltions of Universities, Rectors
Councils, Russi[In Ac[Jdemy of Educ[ltion (well-known scientific rese[Jrch body,
with AKKORK h[Js the joint [Jecredit[ition of the ped[jgogy educ[ltion progr[ims).
At the intern[Jtion[]l [Jren[] AKKORK is [] full member of such well known QA
networks [Js Intern[Jtion[]l Network for Qu[Jlity Assur[Ince in Higher Educ[Jtion
(INQAAHE), Asi[}-P[kific Qu[]lity Network (APQN), Europe[Jn Found[}tion for
Qu[Jlity in E-le[Jrning (EFQUEL), [Ind [Jssoci[fte member of the Europe[n
Associ[ltion for Qu[Jlity Assur[Ince in Higher Educ[ition (ENQA). Also together
with EFQUEL AKKORK is re[Jlizing on the territory of Russi[] the progr[Jm of
[ecredit[ition n[Jmed University Qu[Jlity in E-le[Jrning (UNIQUe). It is used for
the Universities which [Jre using e-le[Jrning in their educ[ftion[]l progr[Jms.

E-le[Irning or electronic le[frning is now[]d[lys one of the most [Jctive developing
spheres of educ[ltion. The confirm[Jtion for this could be the Intern[ition[]l
Conference Moscow Educ[jtion Online, which for the third time w[Js held in 2009
in the President Hotel (Moscow, Russi[]). The p[Irticip[Ints of the conference [fre
the represent[ftives of the [bove st[lted org[iz[ltions [Jnd the IT comp[Inies st[Iff
from Europe [Ind CIS countries. This conference is held in Moscow [Ind this
f{cilit[Jtes the p[rticip[tion of the persons from the RF regions in it. The
p[Irticip[ition gives them the opportunity to get [Jequ[Jinted with the technologic[]l
innov{ftions, new projects, pr[jctic[]l us[jge of new [Ind existing technologies [Jnd
the results of the rese[Jrches which exist on the e-le[Irning m[Irket. In the plen[lry
sessions [Ind p[Ir[]llel discussions took p[Jrt the [Jlso the represent[itives of the
educ[ltion m[n[Jjgement bodies, wh[lt m[Jkes possible the constructive discussion
on problems existing in the e-le[Jrning.

Tod[ly ?-le[Irning becomes one of the priority [ctivity lines of the org[Iniz[Jtions in
the sphere of educ[ltion. This determines the f[jct th[(}t the educ[ltion[]l
institutions [Ind tr[lining comp[ies [fre becoming more [Jnd more [ctive users of
the IT-consulting services.

On the e-le[Jrning m[Jrket there exist the following types of org[niz[ftions offering
the le[Jrning with the us[lge of inform[ition - communic[ition technologies. (e-
le[Jrning):

% higher educ[Jtion[]l institutions;

RS

% tr{lining comp[Jnies, offering courses on cert[Jin themes ;

% comp[Jnies, which develop courses for educ[ltion of their own st[Jff in the e-
le[Irning environment.

Electronic le[Jrning represents itself from our point of view not the set of defined
technologic[]l solutions for educ[ltion[]l processes but the new form of the
educ[ltion[]l process which is formed with the us[Jge of Hi-Tech technologies in
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educ[ltion. For inst[Ince, when professor is te[lching the course on m[In[Jgement
he should possess not only the technologies he uses in te[Jching but [JIso he should
know the te[lching methodic b[Jsed these technologies .

UNIQUe s the first EFQUEL progr[im [Jimed [t Western Europe countries. The
go[]l of this progr[Jm is to help the reforms in the Europe[ln Higher Educ[ition
Are[] (EHEA) by me[Ins of cre[ting the qu[llity [Jssur[Jnce systems for the e-
le[Jrning universities, [Ind the m[lin t[Jsk is to cre[fte the Europe[In [Jccredit[Jtion
system for the universities which use e-le[Jrning instruments in their educ[tion[]l
(etivity. Russi[] needs to enter in this process. For the time being only one
Russi[In university - Moscow University of Industry [Ind Fin[lnce - which [Js
experiment undergone the [fecredit[Jtion [Jecording to the UNIQUe progr[im
received the Europe[In Qu[lity M[Irk but we [fre pl[Inning to dissemin[lte this
experience on []ll Russi[ln universities.

In terms of e-le[Jrning qu[lity st[Ind[Irds EFQUEL offers different indices which
correspond to [Jll the components of educ[Jtion process. First of [Jll is ev[Jlu[fted the
educ[ftion[]l context. It includes the e-le[Irning development str[itegy, the
openness of the university to the public[Jnd its innov[Jtion policy.

Ap[Irt from this [Jre ev[Jlu[fted the educ[tion[]l resources which h[Js the university,
n[Jmely the level of students' prep[ir[ition, qu[Jlific[ition ch[lr[Icteristics of the
te[Jching st[Jff [Ind the m[lteri[]l [Ind technic[]l f{icilities of the university.

Then the university educ[ltion process is ev[Jlu[fted. It includes: educ[ition[]l
services qu[Jlity, the level of intellectu[]l property protection [Ind the existence

[(Ind qu[lity of the educ[ltion [Ind [Jdv{Inced tr[lining progr[ims for te[Jching [Ind
[[dministr[ftive st[]ff.

If we consider the Europe[ln St[Ind[Jrds [Ind Guidelines (ESG) developed by
ENQA, we will see the completely different system with different purposes.

1.1 Policyand procedures for quality assurance

STANDARD: Institutions should h[jve []J policy [Ind [Jssoci[lted
procedures for the [Jssur[nce of the qu[Jlity [Ind st[Ind[Jrds of their
progr[Jmmes [Ind [fw[Jrds.

1.2  Approval, monitoring and periodic review of programmes and
awards

STANDARD: Institutions should h[lve form[]] mech[Jnisms for the
(pprov(]l, periodic review [Ind monitoring of their progr[immes [Ind

[w{rds

*  Rubin Y.B. Sovremennoe obrazovanie: kachestvo, standarti, instrumenti. (Modern education:
quality, standards, instruments). Ed.2nd . — M.: Market DS, 2009.
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1.3 Assessment of students

STANDARD: Students should be [Jssessed using published criteri[],
regul[ftions [Ind procedures which [Jre [Jpplied consistently.

1.4 Quality assurance of teaching staff

STANDARD: Institutions should h[lve w[lys of s[Itisfying themselves
thit st[Jff involved with the te[lching of students [Jre qu[Jlified Ind
competent to do so. They should be [v[Jil[lble to those undert[king
extern[]l reviews, [lnd commented upon in reports.

1.5 Learning resources and student support

STANDARD: Institutions should ensure th[It the resources [v[]il[]ble
for the support of student le[Irning [fre [[dequ[ite [Ind [Jppropri[ite for
e[lch progr[Jmme offered.

1.6 Information systems

STANDARD: Institutions should ensure th[t they collect, [In[]lyze [Ind
use relev[nt inform[}tion for the effective m[In[jgement of their
progr[Jmmes of study [Ind other [Jctivities.

1.7 Publicinformation

STANDARD: Institutions should regul(lrly publish up to d[lte,
imp[Jrti[]l (Ind objective inform[ftion, both qu[Intit[ltive [Ind qu[lit[tive,
[Jbout the progr[Immes [Ind [;w{lrds they [Ire offering.

We c[In see th[{t ENQA h[Js developed the concrete set of st[Ind[Jrds [[nd UNIQUe
h[Js the criteri[] th[it help to ev[Jlu[lte the university. ENQA st[Ind[frds [fre most
common [Ind v[]jgue ones, where[Js the UNIQUe progr[Jm ev[Jlu[ltes the concrete
sphere of the university i.e. e-le[Jrning [Jctivities [Jpplied to different fields of the
university work. ENQA st[Ind[Irds [fre for qu[llity [Jssur[lnce where[ls the
UNIQUe criteri[] does not use this expression but the fulfillment of this criteri[]

gu[Ir[Intees qu[Jlity.

Western Interst[ite Commission for Higher Educ[ition (WICHE) principles were
developed especi[llly for online educ[ftion progr[ims * . They include:

* Taken directly from Jones, G.R. (1997). Cyberschools: An education renaissance. Englewood,
CO: Jones Digital Century Inc. — who cites Johnstone, S.M. and Krauth, B. (March-April 1996).
Some Principles of Good Practice for the Virtual University, Change, p. 40. Available on the
WICHE web site at hitp:/[www.wiche.edu/Telecom/projects/principles.html
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Principles

Curriculum and Instruction

1. E[Jch electronic[]lly offered progr[Jm of study results in le[Jrning outcomes
[ppropri[fte to the rigor [Ind bre[Jdth of the degree or certific[lte [Jw[Jrded.

2. An electronic[]lly offered degree or certific[lte progr[Jm is coherent [Ind
complete.

3. The progr[im provides for [Jppropri[ite re[Jl-time or del[lyed inter[Jction
between f[Jculty [Ind students [Ind [Jmong students.

4. Qu[llified fJculty provides [Jppropri[lte oversight of the progr[im
electronic[]lly offered.

Institutional Context and Commitment to Role and Mission

5. The progr[Jm is consistent with the institution's role [Ind mission.

6. Review [Ind [Jpprov[]l processes ensure the [lppropri[iteness of the
technology being used to meet the progr[Jm's objectives.

Faculty Support

7. The progr[Jm provides f[jculty support services specific[]lly rel[fted to
te[Jching vi[][In electronic system.

8. The progr[im provides tr[lining for fTculty who te[lch vi[] the use of
technology.

Resources for Learning

9. The progr[Jm ensures [Jppropri[fte le[frning resources [fre [v[lil[]ble to
students.

Students and Student Services

10.The progr[lm provides students with cle[Jr, complete, [Ind timely
inform[ltion on the curriculum, course [Ind degree requirements, n[fture of
flJeulty/student inter[Jction, [Jssumptions [Joout technologic[]l competence
[Ind skills, technic[]l equipment requirements, [v[lil[]bility of [lc[Jdemic
support services [Jnd fin[nci[]l [fid resources, [Ind costs [Ind p[lyment
policies.

11.The enrolled students h[lve re[Json[]ble [Ind [l[dequ[lte [Jccess to the r[Jnge of
student services [lppropri[lte to support their le[Jrning. Th[}t [Jccepted
students h[}ve the b[ickground, knowledge, [Ind technic[]l skills needed to

undert[Jke the progr[Jm.
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12.Advertising, recruiting, [Ind [Jdmissions m[lteri[lls cle[Irly [Ind [Jccur[ftely
represent the progr[Im [Jnd services [Jv[Jil[Jble.

Commitment to Support

13.Policies for f[lculty ev[Jlu[tion include [lppropri[ite consider[tion of
te[Jching [Ind schol[frly [Ictivities rel[jted to electronic[Jlly offered

progr[ims.
14.The institution demonstr[ites [] commitment to ongoing support, both

fin[Inci[]l [Ind technic[]l, [Ind to continu[Jtion of the progr[im for [] period
sufficient to en[]ble students to complete [Jdegree / certific[lte.

Evaluation and Assessment

15.The institution ev{Jlu[ftes the progr[im's educ[ltion[]l effectiveness,
including [Jssessments of student le[frning outcomes, student retention,

[Ind student [Ind fculty s[itisf[Jction.
16. Students h[ve [Jecess to such progr[im ev[Jlu[ltion d[it[].

17.The institution provides for [Jssessment [Ind document[ition of student
[Jchievement in e[Jch course [Ind [t completion of the progr[Jm.

American Council on Education (ACE) principles include :

1. Distance learning activities are designed to fit the specific
context for learning.

[ Le[Jrning opportunities include [] cle[Ir st[ftement of intended
le[Jrning outcomes, le[Irning content th[}t is [Jppropri[jte to those
outcomes, cle[Jr expect[Jtions of le[Jrner [Jctivities, flexible
opportunities for inter[Jctions, [Ind [Jssessment methods
(ppropri[lte to the [Jctivities [Ind technologies.

b. Elements of []le[Jrning event - the le[Irning content, instruction[]l
methods, technologies, [Ind context - complement e[Jch other.

c. The selection [nd [Jpplic[Ition of technologies for []specific le[Irning
opportunity [Ire [Jppropri[ite for the intended le[Irning outcomes,
subject m[Jtter content, relev(int ch[Jr[Jcteristics [Ind circumst[nces
ofthe le[Jrner, [Ind cost r[Inge.

d. Le[frning [Jetivities [Ind modes of [Jssessment [Jre responsible to the
le[Jrning needs of individu[]l le[frners.

e. The le[Irning experience is org[ized to incre[Jse le[frner control
over the time, pl[jce [Ind p[ice of instruction.

f. Le[Jrning outcomes [Jddress both content m[istery [Ind incre[jsed
le[Jrning skills.
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g. Individu[lls with speci[Jlized skills in content, instruction[]l
methods, or technologies work coll[Jbor[ltively [Js [] design te[Jm to
creflte le[Jrning opportunities.

h. The le[rning design is ev[Jlu[ited on [] regul[lr b[Jsis for
effectiveness, with findings utilized [Js []b[Jsis for improvement.

2. Distance learning opportunities are effectively supported for
learners through fully accessible modes of delivery and resources

(. The providing org[iz[ltion h[Js []le[frner support system to [Issist
the le[Jrner in effectively using the resources provided. This system
includes technology [Ind technic[]l support, site f{Jcilit[ltion, libr[ry
[Ind inform[}tion services, [Jdvising, counseling, [Ind problem-
solving [Jssist[Ince.

* Taken directly from Jones, G.R. (1997). Cyberschools: An education renaissance. Englewood,
CO: Jones Digital Century Inc. — who cites Sullivan, E., and Rocco, T (co-chairs, Task Force on
Distance Learning) (draft: May 1996). Guiding Principles for Distance Learning in a Learning
Society, p. 3-5.

b. The provider considers the needs for le[Jrner support in rel[ftion to
the dist[lnce le[lrning mode(s) used [Ind m[]kes provision for
delivery of [Jppropri[fte resources b[jsed on the design of the
le[Jrning [Jctivities, the technology involved, [Ind the needs of the
le[Jrner.

c. Access to support services — such [Js scheduling, registr[ition, [Jnd
record keeping — is convenient, efficient, [Ind responsive to diverse
le[Jrners [Js well [Js consistent with other elements of the delivery
system.

d. Support systems [fre [Jccessible to [Ind us[]ble by the le[Jrners [Ind
[Jre sufficiently flexible to [lccommod[lte different le[Jrning styles.

e. The provider discloses to the le[frner [l inform[Jtion pertinent to
the le[Jrning opportunity — such [Js course prerequisites, modes of
study, ev[Jlu[ltion criteri[], [Jnd technic[]l needs — [Ind provides some
form of orient[ftion for those desiringit.

f. Support systems for le[Jrning opportunity [re reviewed regul[irly to
ensure their currency [Ind effectiveness.
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3.Distance learning initiatives must be backed by an
organizational commitment to quality and effectiveness in all
aspects of the learning environment.

[

Involvement in dist[Ince le[Jrning is consistent with the over[]l
mission of the provider;

policies reg[lrding dist[Ince le[Jrning [fre integr[ited into the
provider's over[]ll policy fr[ilmework.

The providing org[iz[ltion m[Jkes [] fin[Inci[]l [Jnd [Jdministr[ltive
commitment to m[lint[lin dist[nce le[Jrning progr[ims through
completion [Ind to support flculty [Ind le[Jrner services needed to
ensure [Jn effective le[Jrning environment.

Administr{itive [Ind support systems (registr[tion, [Jdvising,
[ssessment, etc.) [Ire comp[itible with the le[Irning delivery system
to ensure [Jcoherent le[Jrning environment.

The org[iz[Jtion's curricul[Jr [nd [Jdministr[jtive policies
incorpor[jte the needs of dist[Jnce le[Irning [Js well [Js tr[Jdition[]l
le[Jrning [Jctivities.

The provider m[Jkes []Jcommitment to rese[frch [Jnd development of
dist[Ince le[rning, m[fint[fining [] system[}tic ev[Jlu[ftion of the
content, processes, [Ind support systems involved in its dist[Ince
le[Jrning [ctivities.

The provider m[Jkes [] concomit[Int investment of resources [Ind
effort in profession[]l development [Ind support of both fTJculty [Ind
stJff involved in dist[Jnce le[Jrning.

The providing org[hiz[ltion recognizes effective p[Jrticip[tion in
dist[Ince le[Irning in its promotion [Ind rew[Jrd system for f[jculty
[Ind st[Iff [Ind ensures th[lt its policies reg[rding promotion, tenure
(if [pplic[ble), [Ind dep[rtment[]l / progr[Jm funding reflect the
integr[ltion of dist[Ince le[Irning into the org[Iniz[ltion's mission.

The policies, m[In[Jgement pr[ictices, le[Jrning design process, [Ind
oper[ftion[]l procedures for dist[Jnce le[lrning [Jre regul[lrly
ev[lu[lted to ensure effectiveness[Ind currency.

The provider does not distinguish between le[Jrning [jccomplished
[t [J dist[Jnce [Ind le[lrning [Jeccomplished through other me[lns in
recognizing le[frner [lchievement.
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4. Distance education programs organize learning activities
around demonstrable learning outcomes, assist the learner to
achieve these outcomes, and assess learner progress by reference
to these outcomes.

[

g.

When possible, individu[]l le[irners help sh[lpe the le[frning
outcomes [Jnd how they [Ire [Jchieved.

Intended le[lrning outcomes [Jre described in observ[]ble,

me[Jsur[Jble, [Ind [Jchiev[]ble terms.

The le[Irning design is consistent with [Ind sh[lped to [Jchieve the
intended le[Jrning outcomes.

Dist[Ince educ[ltion medi[] [Ind delivery systems [Jre used in [] w[ly
th[lt f{Jcilit[ftes [Ichievement of intended le[Irning outcomes.

Le[Irning outcomes [Ire [Issessed in [] w[ly relev[Int to the content,
the le[Jrner's situ[ltion, [Ind the dist[Jnce educ[Jtion delivery system.

Assessment of le[Jrning is timely, [Jppropri[lte, [Ind responsive to the
needs of the le[rner.

Intended le[frning outcomes [Jre reviewed regulllrly to [Jssure their
cl[Irity, utility, [Ind [Jppropri[iteness for the le[frners.

5. The provider has a plan and infrastructure for using technology
that support its learning goals and activities.

.

b.

The technology pl[In defines the technic[]l requirement [Ind
comp[ftibility needed to support the le[frning [Jctivity.

The technology pl[Jn [Jddresses system security to [Jssure the
integrity [Ind v[Jlidity of inform[ltion sh[lred in the le[frning
[etivities.

The technology f[lcilit[ltes inter[Jctivity [Jmong [Jll elements of []
le[Jrning environment [Ind pl[ices [] high v[{Jlue on e[lse of use by
le[Trners.

The technology selected for dist[Ince le[Jrning is fully [Jccessible [Ind
underst[Ind[]ble to le[Jrners [Ind h[Js the power necess[Jry to support
itsintended use.

Providers communic[ite the purpose of the technologies used for
le[Jrning [Ind, through tr[Jining, [Jssist le[Irner, f[Jculty, [Ind st[Iff to
underst[Ind its etiquette, [Jcquire the knowledge [Ind skills to
m[Inipul[ite [Ind inter[lct with it, [[nd underst[Ind the objectives [Ind
outcomes th[lt the technologies [Jre intended to support.
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f.  The technology infr[istructure meets the needs of both le[Irners [Ind le[Jrning
fllcilit[Jtors for presenting inform[ltion, inter[lcting within the le[frning
community, [Ind g[lining [Jccess to le[Jrning resources.

St[Ind[Jrd ISO/IEC 19796-1 represents the b[Jsic scheme for description of the
(ppro[Jches to qu[Jlity in the org[Iniz[ltion. It consists of two p[rts:

% Scheme-description of the [Jppro[jches to qu[Jlity;

0,

+ Process model, used [Js[]b[Jsic cl[Jssific[Jtion.

All these st[Ind[Irds [Ind principles [fre completely different. As the e-le[Jrning
becomes more [nd more popul[Jr there would [Jppe[Jr much more st[Ind[Jrds. From
our point of view in order to lessen the number of st[Ind[Jrds [Ind unify them [Ind
cre[Jte common EHEA the ESG [Jppro[jch should be integr[ited while using them.
This me[Ins th[}t ESG should be the m[}in reference point for the QAA [Jgencies.
Further when this [Jgency ev[Jlu[ltes for inst[Jnce the e-le[Jrning [Jetivity of the
university it could use, for inst[Jnce the EFQUEL or ISO st[Ind[Irds depending on
the f[lct wh[t is under ev[Jlu[ltion. Such [Jppro[ich is used by AKKORK.
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Challenges and Considerations for Recognition in the
Asia Pacific Region: an European Perspective

Tim Buttress*

Abstract

The past decade has seen huge change in higher education across the globe. At the
start of the 21st Century transnational education, distance learning and
education hubs were all exotic terms. Now they are used every day and have
changed the face of higher education for ever. Additionally the diversity and
complexity of national approaches to education, quality assurance and mutual
recognition, not only in the Asia-Pacific but internationally, show that traditional
boundaries in education have been redefined, raising questions relating to the role
of educational stakeholders both nationally and internationally:

® How can we ensure qualifications are recognised in other countries[]

® What are the roles for providers, government ministries, competent
authorities, quality assurance agencies and credential evaluation bodies
in the Asia-Pacific region in facilitating recognition[]

® What collaboration is needed between these bodies[]
® What defines good practice in these areas[]

UK NARIC will approach these questions from a recognition perspective, looking
at ongoing work in the development of national and regional qualification
frameworks in the Asia-Pacific and drawing on experiences developed through
qualification benchmarking and sectoral mapping with a case study from the
region to illustrate the practicalities and benefits of developing qualification
frameworks and internationally-credible practices in quality assurance.
Collaborative work in the ENIC-NARIC network to develop and promote tools for
transparency and mobility in the European Higher Education Area will also
provide a valuable external perspective on creating a common learning space in
the Asia-Pacific.

Keywords: Challenges and Considerations for Recognition

* Deputy Director, Policy & Communic[Jtions, UK NARIC
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1. Introduction

No educ[ltion system is the s[Ime: different countries [itt[Ich different v[Jlues to
cert[lin [Jspects of educ[Jtion, some for ex[Imple f{ivouring in-depth speci[Jlis[Ition,
others striving to deliver gr[jdu[ltes with [] bro[Jder subject [Jre[] knowledge b[lse.
With incre[Jsing glob[Jlis[ltion [Ind specific[]lly cross-border student mobility, the
import[Ince of dyn[Imic [Ind tr[nsp[irent qu[llific[ition fr[Imeworks, qu[llity
[ssur{Ince [Ind credenti[]l ev[Jlu[ftion pr{ictices h[Js never been so prominent.

The Bologn[] Process, the on-going referencing of n[ltion[]l qu[Jlific[ltion
frmeworks to the Europe[ln Qu[lific[Jtions Fr[imework (EQF) [Ind the
implement[ftion of key recognition tools such [Js the Europ[ss Diplom[]
Supplement h[lve [Jl been I[Junched with [] single purpose: to f[lcilit[lte
recognition [nd mobility in Europe through [] h[jrmonis[ltion of educ[ltion
systems [Ind st[Ind[rds, [JEurope[In Higher Educ[ftion Are[].

The concept of [Jn Asi[Jn or Asi[}P[lcific Higher Educ[ition Are[]is one which h[Js
been discussed within intern[ition[]l [Ind Asi[}-P[cific conferences [Ind within the
context of m[Iny individu[]l projects [fimed [}t improving tr[Insp[irency [Ind
mobility in the region. A thorough ex[Imin[ftion of qu[Jlific[Jtion fr[Jmeworks,
qu[llity [Jssur[Jnce mech[nisms [Ind str[ltegies through such projects h[Js led to []
gener[]l consensus th[]t the complex n[lture of the Asi[]-P[Jific region would not
(Mllow for []direct export[ftion of the Europe[Jn model.

This p[lper [fims to highlight some of the consider[ltions [Ind ch[]llenges for
recognition by considering core credenti[]l ev[Jlu[ltion criteri[] [Ind discussing
whether est[Jblished [Ind emerging recognition tools [Ind pr[ictices in the EHEA
could serve to strengthen recognition pr[ictices in the Asi[]-P[kific region.
Centr[]l to this is [] consider[Jtion of the imp[Jct of extern[]l qu[lity [Jssur[Ince [Ind
qu[llific[ition fr[Imework developments on recognition procedures over the 1[jst
dec[]de.

2. How can we ensure that qualifications are recognised in other
countries?

A thorough underst[Inding of [] qu[Jlific[ftion's core components [Js well [Js the
educ[ltion system from which it origin[ltes is cruci[]l to being []ble to recognise the
true v[Jlue [Ind [Je[Jdemic st[Jnding of [] qu[Jlific[Jtion in the context of [Jnother
educ[ltion system. In [Jccord[Ince with the Lisbon Recognition Convention,
credenti[l ev[Jlu[ltion bodies within the ENIC-NARIC network consider []
number of f{Jctors when ev[Jlu[lting qu[lific[ltions including:

® dur(ltion;
® st[ltus of theinstitution;

® entry requirements;
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® qu[llific[ltion structure [Jnd content;
® modes of le[Jrning [Ind [Jssessment;
® le[lrning outcomes;

® st[Inding of the qu[Jlific[ltion in the [w[lrding country together with [ny
form[]l rights [1tt[lched in terms of [Jccess to further study or employment;

So how c[In we use these criteri[] in pr[ictice? Let's firstly consider progr[Jmme
dur[ftion. The prev{Jlence of tr[Jnsn[ition[]l educ[ltion [nd flexible le[Jrning [Jcross
the Asi[}-P[lcific region me[Ins th[}t the number of ye[lrs is often too simplistic []
qu[Intifier. Credit hours c[In provide [] more me[ningful indic[ltion of
progr[Imme durfltion but credit [Jlloc[tion [Ind v{Jlue c[In v{Jry consider[Jbly not
only from country to country but [Jlso from institution to institution. The South
E[Jst Asi[] Credit Tr[Jnsfer System [Ind the University Mobility in Asi[][Ind the
P(lific Credit Tr[Insfer System (UCTS) together with the introduction of []
number of n[ftion[]l qu[llific[tion fr[Jmeworks (NQFs) expressing expected
minimum credits for e[Jch level, constitute signific[Int progress in f[ilit[lting
recognition yet neither dur[ftion or credits [Jlone represent prim[fry indic[Jtors of

[e[Jdemic v[Jlue.

Qu[Jlity [Jssur[Ince [Ind institution st[itus [Jre [Jlso essenti[]l consider[Jtions for
recognition but the diversity of [Jccredit[tion [Ind monitoring procedures in the
Asi[}P[cific region m[kes full mutu[]l recognition of qu[Jlity [Jssur[Ince [Jgencies []
very complex process. In the I[Jst dec[lde ne[Jrly [] dozen countries in the Asi[}
P[Jcific h[lve est[Jblished dedic[lted qu[Jlity [Jssur[Ince bodies, [l[dding to those
(re[Jdy in oper[ltion prior to 2002. The Quality Assurance Arrangements in
Higher Education in the Broader Asia Pacific Region™® highlighted, however, the
v{Iri[Jtions in remit, pr[jctices [Ind procedures th[lt exist in [Jgencies [Jcross the
region.

Centr[]l [Jlso to the [Jssessment of intern[Jtion[]l qu[llific[tions is [n
underst[Inding of where []qu[Jlific[{tion sits within the n[tion[]l context, its entry
routes [Ind progression p[fthw[lys on completion. In this reg[ird the v[Jlue of
NQFs for recognition ¢c[lnnot be emph[Jsised enough. Ten ye[lrs [lgo few countries
in the region h{ld [In over[Jrching NQF or higher educ[ltion fr[Imework in pl[ice.
Tod[ly over []dozen Asi[}P[Jcific countries h[Jve developed or [Jre in the process of
developing [In NQF [Ind the possibility of region[]l fr[imeworks is [Jlso being
explored. Recent studies in the region however h[jve highlighted v[ri[ltions in
the interpret[ition of [Jn NQF [Ind the inform[ltion it should seek to provide.

For ex[Imple, both the M[[Tysi[ln Qu[lific[tions Fr[Jmework [Ind the N[ltion[]l
Qu[Tlific[ltions Fr[imework for Higher Educ[ltion in Th[}il[Ind [Jssign specific

* Prepared by the DEEWR of Australia in 2008 for the Asia-Pacific Quality Network
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le[Jrning outcomes to e[Jch fr[Jmework level, demonstr[Jting the knowledge, skills
[Ind competencies th[lt m[ly be expected of [n individu[]l upon completion of []
plrticulJr qu[llific[ftion. On the other h[lnd the APQN's rese[Jrch of the
development [Jnd implement[jtion of NQFSs, together with the Dep[frtment of
Educ[ltion, Employment [Ind Workpl[jce Rel[ltions' (DEEWR) Recognition of
Higher Education Qualifications across the Brisbane Communique Region
highlighted th[lt the fr[lmework in Om[Jn [Jppe[Jrs to be more of [] qu[Jlific[Jtions
system th[n [] specific fr[Imework. In both the UK [Ind wider EHEA, there h[Js
been [] cle[Jr shift [w[ly from tr[Jdition[]l rigid fr[Imeworks b[jsed on dur[ltion
tow[Jrds flexible outcomes-b[Jsed fr[jmeworks such [Js the Qu[Jlific[ltions [Jnd
Credit Fr[imework (QCF), c[Jp[]ble of encomp[Jssing different educ[ition[]l str[Jnds

[Ind le[Trning p[fthw{lys.

2.1 Case Study: The importance of quality assurance and
qualification frameworks in the benchmarking of
international qualifications

In 2011, UK NARIC undertook [] project to identify, benchm[Jrk [Ind
m[lp qullific[itions in the field of tr[Jining [Ind development in 37
countries [fround the world, m[Iny of which were in the Asi[}P[lcific
region, [Jg[linst the profession[]l st[Ind[Jrds prescribed for the sector in
one country. The project w[ls commissioned with the [lim of
flJcilit[}ting recognition for those qu[llified in the sector overse[Js to
[lccess relev[Int professions in th[]t country.

The project served to highlight difficulties in [Jssessing qu[Jlific[Itions
from such [Jdiverse r[Inge of systems. Firstly, only qu[lific[ltions th[it
were subject to extern[]l qu[Jlity [Jssur[Ince were included in the study.
Some of the countries ex[Jmined however were found to h[jve qu[Jlity
[ssur[Ince systems focussed on only one or two [Jspects of educ[ltion
provision, such [Js public higher educ[ltion institutions: in f[Jct m[Jny of
the qu[llific[ltions relev[Int for the study were offered by the priv[ite
sector. The study [llso found signific[Int v[fri[ltion in the level of
qu[Jlific[tions in the sector: completion of [Jtwo or three week tr[lining
course for high school gr[ldu[ltes in some countries comp[jred with
completion of [] higher educ[ltion diplom[] in others. As such the
existence of outcomes-b[Jsed NQFs in the countries ex[Imined h[jd
import[Int implic[itions for the ev[Jlu[ltion process.

The Austr[liln Qu[Jlific[ltions Fr[Imework presented [] p[Jrticul[Jrly
useful ex[Imple of the benefits of [In outcomes-b[jsed fr[iImework for
recognition. The AQF first describes the generic knowledge, skills [Jnd
[pplic[ition expected [t e[Jch of the ten levels. Comp[Jrison of these
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level descriptors with those prescribed in the home country provided
[ initi[]l insight into how the Austr[Jliifln [[nd home country
qu[Jlific[ition levels m[ly correspond, which could then be refined
through [] more in-depth In[Jlysis of qu[Jlific[ltion content, structure
[Ind outcomes.

Of course, the [Jbsence of [] qu[llific[ltions fr[imework did not prevent
recognition of [Jcountry's qu[lific[ltions but reference to [] fr[Imework,
such [Js the AQF, provided [Jmore immedi[lte [Ind cle[Jr picture of where
the qu[Jlific[tions st within the n[ltion[]l context while comp[Jr[Itive
[n[Jlysis of the generic descriptors or le[Jrning outcomes [Jssoci[lted
with the p[IrticullJr qu[llific[ltion level(s), further informed the
ev[{lu[ftion process.

Trnsp[rent [Ind robust qu[Jlity [Jssur[Ince procedures together with
det[Jiled outcomes-b[Jsed qu[Jlific[Jtion fr[Jmeworks [Jre thus
fund[Jment[]l to f{icilit[Jting the recognition of [Jcountry's qu[lific[Jtions
outside the n[ltion[]l context [Ind [Js such [Jre integr[]l flctors in
promoting cross-border mobility.

3.What are the roles for providers, government ministries, competent
authorities, quality assurance agencies and credential evaluators in
facilitating recognition? What collaboration is needed between these
bodies and how can best practice be assured?

Educ[ltion providers, government ministries, competent [Juthorities, qu[Jlity

[ssur[Jnce [Jgencies [Ind credenti[]l ev[Jlu[ltion bodies []ll plly [In essenti[]l [Ind
integr[]l role in f{cilit[Jting recognition [nd inw[Jrd [Ind outw{jrd mobility.

Firstly the [v[lil[]bility [nd clJrity of inform[ftion on qu[Jlific[ltions [Ind
qu[lific[tion systems is [] cruci[]l element of recognition [Jnd one which []ll these
bodies c[Jn contribute to, from providers, who c¢[In [Jid recognition for their
students by ensuring det[liled inform[Jtion* on their Ow[Jrds is re[ldily [v[Jil[ble,
to credenti[]l ev[Jlu[Jtors who should be []ble to furnish other educ[jtion[]l [nd
profession[]l st[]keholders with consistent inform[jtion on intern[Jtion[]l
qu[lific[ftions [Ind their comp[Jr[Joility within the n[jtion[]l context.

Secondly, whether the direct responsibility of [] government ministry or
entrusted to [In [Jppointed third-p[Jrty org[nis[Jtion, [Jrobust, comprehensive [Jnd
tr[nsp[Jrent [Jppro[ich to qu[Jlity [Jssur[Jnce underpins the recognition process
with m[Iny credenti[]l ev[Jlu[ltion bodies refusing recognition from institutions
th[lt [Ire not subject to extern[]l qu[Jlity [Jssur[Ince.

* programme entry requirements, duration, course content and structure, modes of learning
and assessment and importantly, learning outcomes
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Accept[Ince of other countries' qu[llity [Jssur[lnce procedures h[Js long been
highlighted [Js [Inecessity for full mobility [Ind recognition within the EHEA. The
Asi[}P[kific context is however more complex in th[}t the precise remit [Ind
st(Jtutory function of qu[Jlity [Jssur[nce [Jgencies v[iries m[lrkedly [Jcross the
region. Some [Jgencies h[ve the power to forcibly close sub-st[Jnd[Jrd institutions
while others, whose function is purely [Jdvisory, ¢[In only m[Jke recommend[Jtions
to the centr[]l government, Ministry of Educ[ition or other design[lted [Jgency,
resulting sometimes in prolonged processes to close institutions th[Jt do not meet
the required st[Ind[Jrds. This h[Js cle[Jr implic[itions for the mobility of gr[Jdu[ltes
from these institutions who struggle to obt[]in recognition for their educ[ition
bec[luse of the question m[Jrk h[Inging over the [Jw[Jrding institution.

An over[Jrching region[]l qu[flity [Jssur[Jnce fr[lmework would go [] long w[ly
tow[Jrds resolving these issues [Ind en[]ling tr[nsfer[Jpility [Ind eventu[]ly,
h[Jrmonis[ition. This would require c[freful, long-term pl[Jnning though to devise
[Ind implement sufficiently so [Js not to cross the line between this h[Jrmonis[ltion
[Ind homogenis[ltion. In the me[Jntime, public[ition of qu[Jlity [Jssur[ince [Ind
Oecredit[tion h[Indbooks online [Ind prefer[bly full institution[]l [Jssessment
reports, [Js mny qu[Jlity [Jssur[Jnce [Jgencies [Jre now doing, c[In [t le[Jst [Jssist in
ensuring tr[Insp[Jrency in the diverse [Jppro[jches t[ken.

However, centr[]l [Jlso to mobility [Ind [] common educ[ition sp[ice is []
h[Jrmonis[ftion of credenti[]l ev[Jlu[Jtion processes. The N[ltion[]l Action Pl[ns
written by n[ltion[]l recognition inform[Jtion centres within the ENIC-NARIC
network, together with [] number of projects conducted by network members,
h[lve sought to identify, discuss [Ind critic[Jlly [In[]lyse current credenti[]l
ev[Jlu[ltion pr[jctices in p[rticip[iting countries to inform the development of
common criteri[][Ind processes for recognition. The projects in f[lct highlighted []
number of differences between the centres [Jnd confirmed the need for [] more
coherent [Jppro[jch to recognition. Differences included whether the [Jgency
worked in [In [Jdvisory or decision-m[Jking c[Jp[lcity, the underst[Inding of key
terms in qu[Jlity [Jssur[Ince, st[Ind[Jrds [[nd benchm[Irking, [Ind cruci[Jlly the w{ly
in which ev[Jlu[ttion criteri[] were [Jpplied with some countries relilint on
notific[ltion to determine comp[Ir[]bility of [Jn overse[ls qu[Jlific[ltion within their
own system.

If we [Jecept th[lt every educ[ltion system is unique, displ[lying differences which
reflect the v[Irying needs of their countries, it follows th[it qu[Jlific[ltions from
different countries will r[frely be identic[]l in scope or content. The notific[ltion
process, when [Jpplied in the strictest sense, excludes recognition for wh[ ]t m[ly be
Ov{lid qu[Qlific[ition with comp[Jr[Jble outcome levels bec[Juse the specific subjects
studied m[Jy not be [Jperfect m[Jtch for the closest counterp[Jrt qu[Jlific[ltion in the
host country.
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The Europe[ln Are[] of Recognition (EAR) M[Inu[]l, due for public[ltion in the
coming months, h[Js been developed through [Jcoll[bor[itive p[irtnership between
sever[] ENIC-NARIC network members. Covering key topics such [Js
inform[Jtion provision; [Jccredit[tion [Ind qu[Jlity [Jssur[ince; the Diplom[]
Supplement; qu[Jlific[ition fr[meworks; credit tr[Insfer; subst[Inti[]l differences;
[Ind tr[nsn[ition[]l educ[tion, the EAR m[nu[]l represents [] compendium of
prlictic[]l [dvice [Ind recommended best pr[jctice for recognition.

The projects [Ind on-going review work conducted in the EHEA is cruci[] to
h[Jrmonise processes [Jeross the region, however with the discussed development
of [In Asi[}P[Jcific Network of Inform[ition Centres [Jnd the development of [Jn
Asi[}P[[cific Are[] of Recognition M[Inu[]l, dr[jwing inspir[jtion from EAR [Ind
using the experience of est[blished educ[ltion st[Jkeholders, the Asi[}P[kific
region h[Js [n inv[Jlu[ble opportunity to use the templ[ite [Js [] blue-print for
est[blishing the centres to ensure h[jJrmonis[Jtion in recognition processes from
the outset.
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Challenges and Issues of External Quality Assurance
in Higher Education

Dr. C. S. Patil*

Abstract

There has been an increasing awareness towards external quality assurance in
higher education in the Indian sub continent. NAAC, plays a major role in
maintaining quality among higher educational institutions in the country. The
journey of external quality assessment in India is traced, starting from the
introduction of Total Quality Management and establishment of Internal Quality
Assurance Cells (IQACs) in all the institutions of higher education. Various
criteria of external assessment have been elaborated. The hierarchy of TQM has
also been traced.

Keywords: External Quality Assurance

INTRODUCTION:

M[Iny gre[lt thinkers h[ve tried to define the word educ[ltion. Even then, most
people [re un[Jw[Jre of the re[]l me[ning of the signific[int word EDUCATION.
The 16th President of USA Abr[]Jh[Jm Lincoln writes [] letter to his son's cl[Jss
te[Jcher "Teach him that for every enemy, there is a friend. He will have to know
that all men are not just, that all men are not true. But teach him also that for every
scoundrel there is a hero that for every crooked politician, there is a dedicated
leader. Teach him to be gentle with people, tough with tough people. Teach him the
secret of quiet laughter. Teach him if you can how to laugh when he is sad, teach
him thereis noshameintears."

This is [Jn interesting [Ind [Jlso [J thought provoking letter. It is [lw[lys true th[it
tod[ly's youngsters [Jre tomorrow's citizens. But it is equ[lly true th[it the qu[lity
of the future citizens depends on tod[ly's elders, te[lchers [Ind the type of
educ[ltion they receive.

Educ[ltion is considered [Js [In investment both [}t the individu[]l [Ind society
levels, but the benefits from such investments [fre not immedi[lte [Ind quick. The
higher educ[ltion by n[fture dem[Inds higher investment, both individu[Jlly [Ind
collectively. The role of higher educ[ltion in n[ftion[]l development is well
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est[]blished [Js it is this level of educ[ltion which provides top level of m[Jn power
like doctors, engineers, scientists, technologists, bure[Jucr[lts, te[lchers etc., the
institutions of higher educ[ltion [Jre [Jlso require to undert[Jke rese[Jrch to
gener[te new knowledge for scientific [Jnd technologic[]l [Jdv[Ilncement [Jnd m[Jke
use of the resources [v[]il[Jole to community through extension [Ind consult[Incy
services. They [Ire [Jccount[Jble to students, society [Ind employer [Ind to [l st[]ke
holders. Low qu[Jlity educ[ition [fffects development in the country. At [] time
when the country is liber[Jlizing the economy [nd entering the glob[]l m[Jrket, we
need to stress qu[Jlity in higher educ[ltion. It is the n[fture of the m[Jrket economy
th[It only those who [Ire efficient to m[lint[lin high productivity [Ind qu[Jlity will
survive. Since qu[Jlity needs intensive c[Jpit[]l investment, t[Jlent [Ind h{ird work,
therefore there is no short cut to qu[Jlity. It h[Js been rightly s[lid "Qu[]lity is not []
ch[Ince but [] choice, Qu[lity is not [In [Jeccident but [] design, Qu[Jlity is not []
destin[Jtion but [Jcontinuous journey".

QUALITY ASSURANCE CONCEPT

According to gre[lt philosopher Sw[lmy Vivek[In[[nd[] "Education is the
manifestation of the perfection already in man". He s[id th[it qu[llity
rem[fins within the le[lrners but is controlled by extern[]l f[ictors. The higher
educ[ltion in Indi[]is considered to be third I[Jrgest system in the world. On the
qu[llity front there [Jre three [Jc[Jdemic bodies th[lt ev[Jlu[lte institution[]l qu[Jlity
through the [Jecredit[Ition process in the Indi[In higher educ[ition sector [Js follows

1. NAAC (National Assessment and Accreditation Council)
Est[Jblished in 1994 by the UGC - To [Jecredit higher educ[ltion[]l
Institution.

2. NBA (National Board of Accreditation) Est[blished by the AICTE
(All Indi[] Council for Technic[]] Educ[ltion) in 1994 - To [Jecredit
m[In[Jgement [Ind engineering progr[iImmes.

3. AB (Accreditation Board) Est[]blished by the ICAR (Indi[In Council for
Agricultur]l rese[lrch) in 1996 - To [Jecredit [lgricultur[]l Institutions.

But, many questions arise

¢ Isthe Accredit[Jtion conclusive evidence of qu[Jlity in [Jn institute?
¢ Doesthe qu[Jlity lie in brick [lnd mort[Jr model of educ[Jtion?

¢ C[In window dressing be used to get [JThigher gr[]de?

Answer for these questions or Institution Accredited in Indi[], where qu[Jlity is
the p[Ir[Imeter [Js we h[lve been observing product of IT [Ind BT sector. The
system of [Jssessment [Ind [Jecredit[ftion [Jdopted for promoting qu[flity m[linly
focuses the concern on institution inste[ld of le[frners. It [Jppe[rs to be b[Ised on
the [Jssumption th[}t good institution would turn out good gr[jdu[ltes. Some

152




External Quality Assurance in the Asia-Pacific: What has changed over a Decade?

people [Ire of the view th[t qu[Jlity should shift its focus from institution to
le[Irners. Despite []ll these efforts, qu[Jlity of higher educ[ltion is seriously [Jnd
continuously depleting, hence we h[lve cre[Jted centres of excellence in our higher
educ[ftion[]l institutions. The world conference on higher educ[ltion in P[Jris in
1998, recognized th[t [Ip[Jrt from other f{Jctors such [Js fin[Ince, [Jecessibility [Ind
equity enh[Incement, qu[Jlity in te[Jching [Ind rese[Jrch w{Js [] gre[lt ch[]llenge in
recent times. Despite m[Jssive expense in higher educ[ltion during the 1[Jst five
dec[ldes in Indi[] the qu[Jlity of educ[ltion [Ind [Je[Jdemic culture is not wh[it we
expected. The outd[lted curriculum [Jnd irrelev(nt courses budget oriented
progr[Jmmes [Jre being triggered in low profile, qu[Jlity of rese[lrch [Ind qu[Jlity of
te[Jching from [ver[Jge to poor. Despite [l these efforts, te[lching h[ls not so f[Jr
been []ble to [fttr[ict best br{lins. Without this f[ctor, delivering qu[Jlity educ[Jtion
will rem[Tin [Jdre[Jm. A f{Jmous educ[ltionist, gre[}t te[Jcher [Ind former president
of Indi[] Dr. R[Jdh[lkrishn[In s[fid "Unless [Ind Until we h[lve dedic[lted [Ind
committed te[Jchers, who t[Jke te[Jching [Js mission in their lives, we c[Innot h[jve
good educ[ltion[]l system". Every institution h[Js two kinds of people, those who
m[Jtter [Ind those who work. But the Irony is th[it those who m[}tter they don't
work, [Ind those who work they don't m[itter. Hence qu[llity being [] holistic
(ppro[ich brings both of them together.

JOURNEY OF QUALITY IN HIGHER EDUCATION:

Qu[Jlity concept is []ll perv[isive. Since educ[]tion involves m[n[jgement of hum[n
resources, thus the m[In[lgement concept of qu[llity [Ind other m[In[jgement
techniques [Jre best [Jpplic[]ble in educ[ltion to improve [Jc[Jdemic perform[ince.
Qu[Jlity in educ[ltion is [In optimizing process, where []ll the [fttributes [Ind
components in qu[Jlity [fre utilized to their fullest c[Jp[Jcity. St[Irting from [Jsimple
qu[Jlity concept [Ind re[jching to tot[]l quJlity m[In[Jgement (TQM) in educ[ltion
must be the ultim[Jte objective of sound educ[ltion policy. Qu[lity of design refers
to designing qu[Jlity ch[Jr[Jcteristics into [] service or product. The qu[lity
ch[Ir[Jcteristics [Ire weighed by the customer rel[ltive to the cost of the product. In
gener[]l, they will p[ly for the level of qu[llity they c[n [fford. Qu[Jlity of
conform[Ince is m[]king sure the product of service is offered [Jccording to design.
Once the qu[Jlity of design h[Js been determined, the implement[ftion process
must be [Jole to conform to the specific[ftions required by the design. It needs []
solid feedb[Jck system. In educ[ltion system, it involves competent [Ind honest
te[lchers, need b[Jsed curriculum, [Jdequ[ite infr[jstructure [Ind ide[]l student
te[Jcher r[itio. Qu[llity [Jssur[Ince occupies the centr[]l position in the qu[llity
hier[lrchy. Qu[llity [Jssur[lnce is [] commitment to qu[llity throughout the
org[iz[ltion, whereby [] st[Jkeholder is confident th[it st[Jnd[irds will be
m[fint[Jined. It is [J dyn[Jmic process which encomp[Jsses continuous [Jssessment
of perform[ince [Ind requisite corrective [Jctions. The philosophy of continu[]ly
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seeking w[lys to improve oper[ition b[Jjsed on J[Jp[Inese concept c[Jlled K[Jizen. The
b[Jsis of continuous improvement philosophy is the belief th[Jt virtu[Jlly [ny
(spect of [In oper[tion c[Jn be improved [Ind th[}t the people most closely
[Jssoci[lted with [In oper[ftion [Jre in the best position to identify the ch[Inges th[}t
should be m[Jde (Sundr[]r[Jju, 1995).

ASSESSMENT OF QUALITY IN HIGHER EDUCATION

It is [In [Jecepted fllct th[it for improving progr[Jmmes of qu[Jlity [Jssur[Ince it is
necess[ry to first [Jssess the functioning, perform[Jnce [Ind current st[nd[jrds of
[In institution. In [J w[ly it is to test [Jecount[]ility of [In institution. The m[lin
purpose of system of [Jccount[Jbility is to ensure minimum perform[ince [Ind thus
help enh[Incing the qu[Jlity in higher educ[Jtion.

I. NTERNAL QUALITY ASESSMENT (Self assessment)

The successful intern[]l [Jssessment requires the involvement of []ll m[Jjor
st[lke holders such [Js f[Jculty, students [nd m[In[jgement [Ind close
inter[Jction between them. It is necess[Iry to [Jssess the progr[Jmmes of ]I
the individu[Jls of [In institution. Intern[]l [Jssessment on the following
lines.

¢ Self[Jppr[Jis[l of te[Jchers

¢ Self Jppr[Jis[ll of dep[frtments

¢ Intern[]l reviews of he[lds of the dep[lrtments [Ind dem[Inds of
flculty.

¢ Intern[]l review [t top level, [Jdministr[tors like registr[rs,
controller of ex[Jmin[Jtions, Fin[nce officers[nd Vice ch[Jncellors.

¢ Intern[]l review of libr[ri(jns, Ac[Jdemic st[Jff college directors,
College development[]l council director [Ind physic[ll educ[ition
instructors.

¢ EXTERNALASSESSMENT (Accredit[ltion)

The extern[]l [Jssessment is [ mech[nism of qu[Jlity control in the
functioning of higher educ[ition. Qu[Jlity [lssessment through

extern[]l [Jgency is [] st(Ind[Jrd pr[ictice in developed [Ind m[lny
developing countries. In Indi[] we h[jve n[Jtion[]l [Jssessment [Ind
[ecredit[ition council which is interested with the t[jsk of
perform[Ince ev[Jlu[ltion, [Jssessment [Ind [Jecredit[ition of colleges
[Ind universities. It h[Js I[Jid down the following p[ir[Imeters for
[Jssessments.

¢ Curricul[Jr [Jspect
¢ Te[lching, Le[Jrning [Ind Ev[Jlu[Jtion
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¢ Rese[lrch, Consult[Incy [Jnd extension infr[jstructure [Ind le[Jrning
resources.

¢ Student support [Ind progression.
¢ Org[iz[ltion [Ind m[In[Jgement
¢ He[llthy pr[jctices/Best pr[ictices.

TOTAL QUALITY MANAGEMENT

TQM is concerned with the efforts of [Jeccomplishing business excellence through
str[ltegic pl[lnning, outst[Inding le[ldership, benchm[frk processes coupled with
cre[ftivity [Ind innov[Jtion. TQM is [ never ending journey, it is customer but not
the supplier, [Ind it involves moving with ch[Inging customer expect[ftions [Jnd
fissions to design products [Ind services which meet their expect[itions

[ .

!

Quality of Conformance

!

Quality Assurance

!

Total Quality Control

!

Total Quality Management J

Fig: Quality Management Hierarchy

In higher educ[ltion it is [Jbout relev[Ince of educ[Jtion it [Jddresses the following
questions

¢ Arethe courses of study upd[ited?
Are the existing subjects of study still required by the society?

¢ Wh[lt new subjects of study [Ire in dem[nd, now [Jnd how c[Jn they be
introduced?

¢ Arestudents s[ltisfied with the qu[Jlity of te[lching they [Jre provided?

4 Are the students[Ind p[irents s[ltisfied with the procedures of ex[Jmin[ltion
[nd ev[Jlu[Jtion?
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In TQM the most powerful vehicle to ensuring qu[lity rel[tionship is the effective
te[Im the success of [Jny qu[Jlity [Jssur[Ince initi[ltive is gre[ltly dependent on the
m[n[Jgeri[]l f{Jctors.

CONCLUSION

The r[lpid growth of the higher educ[ltion over the ye[Jrs h[Js resulted in the
dilution of its qu[Jlity [Ind st[Ind[Jrd, which in turn h[Js [Iffected the qu[Jlity of m[In
power produced, therefore, [|need to develop []qu[llity culture in our institutions
of higher educ[Jtion. This will require the qu[Jlity of ment[]l infr[jstructure more
th[In the physic[]l infr[jstructure bec[luse qu[llity depends upon our vision,
sincerity of purpose [Ind conviction to do our duty (Dh[Jr, 2008). There is [n
interlink [Jge between qu[Jlity [Ind excellence for promoting excellence we [Jre
expected to provide [Jdequ[ite [Jc[Jdemic [Ind physic[]l infr[Jstructure in colleges
[Ind universities (Thor[]t, 2006).

Tod[ly's competitive environment dem[Inds better qu[llity of educ[ition, the
institution which c¢[In imp[Jrt qu[Jlity educ[Jtion on [Jcontinuous b[Jsis sh{Jll be in []
position to compete in []glob[]l m[Jrket. Improving the qu[Jlity of higher educ[ltion
h[Js therefore become [Jprim[Jry concern of the countries world over.
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The Case of Cambodia Higher Education System and
Quality Improvement

You Virak*

Abstract

The history of Cambodian higher education system and attempts to ensure quality
improvement have been traced. Starting from Khmer Rouge Regime to the
developments in 1990s, the journey of quality improvement in higher education is
addressed. The current higher education system in Cambodia is thoroughly
explained. Current trends in higher education and the challenges being faced are
also addressed. The role of MoEYS in managing higher education and in
establishing or ensuring quality improvement is explained. At the same time, the
role of ACC in assessment and accreditation is also described. Various categories
of HEIs and the establishment of internal quality assurance units in all HEIs are
explained. Lastly various problems and concerns and Future Directions of Quality
Improvement Reformsin HEIs are also explained.

Keyword: Qu[Jlity Improvement
1. Introduction

After the coloni[]l period by Fr[Ince (1863-1953), C[Imbodi[] est[Jblished its own
independent educ[ltion system for the needs of society. Higher educ[ition (HE)
system in this country w[Js formed in the 1950s [Ind developed rem[Jrk[]bly in the
1960s.

Tr[gic[llly, the development of C[Imbodi[Jn educ[ition h[]d declined since 1970
when the civil w[Jr st[Jrted. All schools [Ind universities were closed during the
Khmer Rouge regime (1975-1979). However, schools [Ind higher educ[ltion
institutions (HEIs) were opened to serve the needs of the country [Jfter the
genocide regime. The Roy[]l Government of C[Jmbodi[] (RGC) h[Js been trying to
develop its hum[In resources to [Jeceler[te soci[]l [Ind economic development,
reconstruct the country [Ind integr[fte it into the region[]l [Ind glob[]l community.
The current st[Jge of development of educ[ltion is still [t [Jn e[Jrly st[Jge comp[ired
with its neighbouring Southe[Jst Asi[ln countries. The RGC [Ind intern[ftion[]l
community [Jre working together to [Jchieve the go[]ls of Educ[ltion for All by

* Deputy Director, Dep[Irtment of Higher Educ[Jtion, Ministry of Educ[ltion,
Youth [Ind Sport, Kingdom of C[mbodi[]
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2015. On the other, the Government h[Js been being reforming [Ind developing
HE to improve its qu[lity, since it needs its young gener[tion - the gr[jdu[ltes from
higher educ[ltion institutions - to be equipped with new skills, improved
knowledge, but [Jlso good [Ittitudes [Ind ide[]ls.

In the I[te 1990s, privatization of the HE sub-sector commenced. To benefit from
public priv{ite development p[irtnerships, the RGC h[ls encourliged the priv[ite
sector to invest in HE. The number of private HEIs h[Js grown r[Jpidly since 2000.
Consequently, priv[lte investments h[jve [Jdded support to the [Jchievement of the
government's three str[ltegic priorities in educ[ition - equitable access, quality
and efficiency, institutional development. The Ministry of Educ[ition, Youth [Ind
Sport (MoEYS) h[Js spelled out these priorities in progressively gre[lter det[]il,
commencing with the new Educ[ltion Str[itegic PI[In (ESP) 2009-2013, defining
the educ[ltion sector go[lls, t[Jrgets [Ind processes to re[Jlize the n[ltion[]l
Government's development go[ls.

St[Jrting from th[1t first ESP, there h[Js been consider[]ble ch[Inge over the p[Jst 10
ye[Irs. There h[Jve been institutional and financial reforms that enable greater
operational autonomy for public HEIs by granting them the status of public
administration institutions (PAI). The reforms in academic development are
improving the quality of teaching, learning and research in HE through
implementing upd[ited te[jching methodology, organizing and developing
curriculum [Ind equipping HEIs st[Jff with skills to respond to the needs of
te[lching, le[Jrning [Ind rese[lrch [ctivity. To support these the MoEYS issued []
regul[ftion in 2004 requiring e[lch HEI to cre[lte [In intern[]l qu[Jlity [Jssur[Ince
unit to promote self-[Jssessment [Js [] process of qu[Jlity [Jssur[Ince to help e[lch
HEI in prep[lring itself to obt[Jin [Jecredit[}tion from the Accredit[ition
Commission of C[Imbodi[](ACC).

2. Current Higher Education System

Higher Educ[ition (HE) - the third level (3rd Phum[Jseks[lr) of educ[ltion is
educ[ltion in HEIs following on from second[Jry educ[ltion. Le[Jrners in HE sh[]ll
be t[Jught to h[Jve complete person[Jlity [Ind ch[Jr[Icteristics; [Ind HE sh[]ll promote
scientific, technic[]l, cultur[]l [Ind soci[]l rese[lrch to [Jchieve, knowledge, skills,
mor{Jlity, [Jnd inventiveness of complete person[Jlities ch[r[Jcterized by cre[ftive
ide[Js [Ind the spirit of enterprise to [Jdv[Ince the moderniz[ftion of C[Imbodi[] (L[Jw
on Educ[ltion, 2007).

Technic[]l [Ind Voc[ltion[]l Educ[ltion [Ind Trlining (TVET) covers []ll profession[]l
[Ind tr[lde skills provided by public [Ind priv[ite technic[]l [Ind voc[ltion[]l educ[Ition
[Ind tr[lining institutions, enterprises, communities, [Ind f[milies or in co-
oper[ftion between technic[]l [Ind voc[ltion[]l educ[ition [Ind tr[fining institutions
[Ind enterprises [Jnd/or communities [Ind f{Imilies (L[w on Educ[ltion, 2007).
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The HE system through to 1997 w[Js rel[ftively sm[]ll, exclusively public [Ind
frJgmented [Imongst fourteen controlling Ministries. The C[Imbodi[Jn HE system
still rem[Jins fr{jgmented [Imong Ministries [Ind [Jgencies (T[Jble 1).

Table 1: Number of HEIs (Main Campuses only) under their
Parent Ministries

Number of HEIs
Parent Ministries

Public | Private

Ministry of Educ[ltion, Youth [Ind Sports (MoEYS)

oo

49

Ministry of L{Jbor [Ind Voc[ltion[]l Tr[fining (MoLVT)

=
o

Ministry of N[tion[]l Defense (MoND)

Ministry of Agriculture, Forestry [Ind Fishery (MoAFF)

Ministry of Religious Affllirs (MoRA)

Ministry of Interior (Mol)

Ministry of He[llth (MoH)

Ministry of Culture [Jnd Fine Arts (MoCFA)

OO ||| |WI N

Ministry of Economy [Ind Fin[lnce (MoEF)

—
()

Ministry of Public Works [Ind Tr[Insport[ition (MoPWT)

[t
=

Ministry of Soci[]l Aff[Jirs, Veter[Ins & Youth Reh[Jbilit[ftion

—
\V]

Ministry of Industry, Mines [Ind Energy

—
(U]

N[ltion[] B[Ink of C[Imbodi[] (NBC)

Rl =HRRH]=IND|W|W]| O ©
(=} Nl Holl Noj ol Hol Nol E=l Nl Nl Nl o)

—
N

Office of the Council of Ministers (CoM)

Total = 97 HEIs

oL
@®
[
©

At present, there [fre 97 HEIs in C[mbodi[], loc[ited on loc[lted in 19
provinces/cities (of [Jtot[]l of 24 provinces/cities). 38 of them [Jre public HEIs. By
regul[ltions, there [Jre two c[ltegories of HEIs - universities [Ind institutes.
However there [Jre [Jlso two [Jc[Jdemies, the Roy[]l Ac[Jdemy of C[Imbodi[][Ind the
Ac[Jdemy of N[ltion[]l Police, [Ind other two schools of [Jgriculture, providing
degree progr[Jms. By intern[ftion[]l comp[irison, most HEIs [Jre sm[]ll, with
n[frrow [Jc[Jdemic [Ind resource b[Jses.

Total student enrolments ([Jssoci[lte to doctor[]l degrees) in both public [Jnd
priv[ite HEIs in HE [Ind TVET stre[Jms h[Jve more th[In doubled from 117,420 in
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2006-2007 to 245,329 in the 2011-2012 [c[Jdemic ye[Ir. Fem[Jles now m[]ke up
[fround 37.17% of [l students [Js shown in T[]ble 2.

Table 2: Student Numbers Enrolled in Academic Year 2006-2007 compared
with 2011-2012

Degree 2006-2007 2011-2012
Total Female Total Female
Doctor[]l 448 6.47% 998 58 (56.81%)
M[Jster 8,830 15.48% 13,542 2,568 (18.96%)
B[lchelor 92,340 35.18% 207,666 83,463 (40.19%)
Associ[lte 15,802 28.97% 23,123 7,861 (33.39%)
Gr[Ind Tot[] 117,420 32.75% 245,329 39,950 (37.17%)

Source: MOEYS (2011)

Total faculty numbers (b[Jchelor to doctor[]l degrees) - te[Jching in []ll fields of
study [Js full-time [Ind p[Jrt-time in both public [Ind priv{ite HEIs - h[]d incre[Jsed
in 2010 to 10,612 st[Iff. Fem[Jles m[Jke up [Jround 11.86 % of [l st[lff. Foreign
fJculty is 6% [longside C[Imbodi[n fTJculty [it 94%.

Table 3: Statistics on Cambodian and foreign faculty (as of 2010)

Cambodian Faculty [Foreign Faculty
Degree
Total Female | Total | Female

Doctor[]/Ph.D. Holders 689 75 127 24
M[Ister Holders 5835 547 304 83
B[lchelor Holders 3417 473 240 57
Tot[]l by Flculty 9941 1095 671 164
Grand Total (9941 + 671) = 10612 (female: 11.86%)

Source: MOEYS (2011)

3. Current Trendsin HE and Challenges being addressed

Objectives and Justifications

The HE sub-sector will continue to exp[Ind [Jecess to HE, while [}t the s[Ime
time s[ffegu[Jrding qu[Jlity to ensure th[jt C[Jmbodi[]s economic, soci[]l [lnd
m[Jrket needs [Jre met in the [Jre[Js of intellectu[]l development [Ind hum[n
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resource provision. Pro-poor [Jccess will be [lJddressed through merit driven
schol[Jrships, especi[]lly for girls. Some priority will be given to students
enrolling for less m[frket oriented [Ind more soci[Jlly benefici[]l progr[Jms,
especi[llly educ[ltion, he[Jlth, [Jgriculture, technology, engineering, science
[Ind m[jthem[Jtics. The following fruitful results h[jve been [Jccomplished
under the three str[ftegic policies of the ESP : (1)- Equit[Jble Access to HE; (2)-
Improvement of Qu[llity [Ind Efficiency of HE; [Ind (3)- Institution[]l [Ind
C[p[lcity Development.

D

2)
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The str[itegies of equit[ble [Jeccess to HE [Jre to incre[fse
opportunities for equit[]ble [Jccess through incre[Jsing schol[Jrship
numbers for prioritized students (poor students, fem[Jle students,
students from remote [fre[ls [Ind outst[Inding students) [Ind
promoting p[irtnerships between the public [Ind priv[ite sectors,
[Ind development p[Jrtners.

The Challenges to equitable access to HE is as follows:

L 4

4 The sh[Jre of schol[Jrship students keeps decre[Jsing every ye[lr, [Is
[ percent[]ge of the number of students who p[Jss the high school
ex[Jmin[Jtion [Ind choose to enter HEIs.

4 The budget [Qlloc[ition in HE is not b[]l[lnced between the
Ministry in ch[Jrge of educ[ltion (i.e. the MoEYS) [Ind the other
ministries which supervise HEIs. In 2008 the MOoEYS,
responsible for public [Ind priv[ite institutions enrolling HEIs
[Ind enrolling 76% of HE students, received 34% of the
Government budget for HE, while the other Ministries, enrolling
24% of the student body, received 66% of the Government
budget for HE.

The str[itegies to Improve the qu[lity [Ind efficiency of HE include
improving the qu[lity of te[ching, le[frning [Ind rese[Jrch through
implementing upd[ited te[Jching methodology, developing
curriculum [Ind equipping HEIs with f[Icilities needed to respond to
the needs of te[Jching, le[Jrning [Ind rese[frch [Ictivities; to incre[Jse
trnsp[Jrency [Ind improve perform[jnce monitoring [Ind
Oecount[Jbility of HEIS.

¢ The org[iz[ltion[]l structures of some HEIs [Ire still not cle[Jr
[Ind do not h[}ve the cle[Jr vision, mission, or str[ltegic pl[Ins for
future development.

¢ Some HEIs 1[jck fin[nci[]l resources for qu[Jlified lecturer
development.
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¢ Roy[ll Kret/Decree (2003), est[blishing the ACC

¢ Sub-Decree (2003) on the Org[hiz[tion [nd Functioning of the
ACC,

¢ Pr[k[Js (2007) on Conditions [Jnd Det[]iled Criteri[] for Est[]blishment
of HEIs

¢ Roy[]l Kr[Jm/Act, (Dec., 2007), promulg[lting the L[Jw on Educ[ltion,

The L[Jw on Educ[ltion (p[Jssed in 2007) defines the principles, [] supreme
[luthority [Ind procedures to determine the n[ftion[]l me[Jsures [Ind criteri[]for
est[]blishing [] completely comprehensive [Ind uniform educ[ltion system,
ensuring the principle of freedom of studies in compli[lnce with the
Constitution of the Kingdom of C[Jmbodi[]. The objective of this 1[Jw is to
develop the hum[In resources of the n[ltion by providing []lifelong educ[ition
for the le[Irners to [Jcquire knowledge, skills, c[Jp[Icities, dignity, good mor[]l
beh[viour [Ind ch[Jr[Jeteristics, in order to en[]ble the le[Jrners to know, love
[Ind protect the n[ltion[]l identity, cultures [Ind I[ngu[ljge. This L[jw
[uthorizes the est[]blishment of the Supreme N[ltion[]l Council of Educ[ltion
(SNCE), which will function to: (1)- develop policy propos[]ls [Ind str[ltegies
for the long term which respond to the soci[]l [Ind economic development [lims
of the RGC; (2)- provide timely [Jdvice to the RGC on the priority t[Jsks of the
educ[ftion sector, including technic[]l [Ind voc[ltion[]l tr[lining, [Ind (3)- [Jdvise
the RGC on the mobiliz[tion of []ll resources needed for servicing n[tion[]l
educ[ltion.

The ministry in ch[lrge of educ[ition (i.e. MoEYS) [Ind the institution in
ch[lrge of the [Jecredit[Jtion of HEIs (ACC) [Jre the executive bodies of the
SNCE.

This 1[w covers [Jll educ[ltion[]l progr[ims, rese[Jrch studies, technic[]l [Ind
voc[ltion[]l educ[ftion [Ind tr[Jining [it [l public [Ind priv[ite levels of the
educ[ltion system whether the educ[ltion[]l progr[ims [fre offered by
educ[ltion[]l institutions or by other educ[ltion personnel. It [Jlso covers
educ[ftion [Jdministr[ition [Ind mn[jgement [It [Jll levels, except for individu[]l
persons involved in religious educ[ltion [Ind pr[jctice, technique, milit[jry
str(tegy [Ind security, territori[]l [Jdministr[Jtion, Roy[]l School of
Administrjtion [Jnd court professions.

Consequently, strengthening HE qu[Jlity is one of the three over riding key
policy priorities [Jmong other key t[Jsks th[it h[Jve been emph[Jsized in the
Educ[ftion Str[itegic Pl[ln (2001-2005 rolling over through 2009-2013).
Prep[ired by the MoEYS, endorsed by the RGOC, the ESP highlights [Ind
reflects the C[p[Jcity Building [Ind Hum[In Resources Development priority
of the n[Ttion[]l "Rect[Ingul[Jr Str[itegy: For Growth, Employment, Equity [Ind
Efficiency".
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¢ The science, [Jgriculture [Ind m[{them[Jtics speci[]lties n[ltion[Jlly
needed [Jre not often selected by the students, who prefer
business, economics, I[w, I Ingu[lges

¢ Libr[Jries [Ind I[bor[ltories in some HEIs [Ire not [[dequ[itely well
equipped; not h[lving sufficient books for liter[Jture on policy [Ind
rese[Jrch.

3) < The str[ftegies for institution[]l [Ind c[Jp[lcity development [Jre to
improve st[Jff C[p[lcity [Ind institution[]l m[In[Jgement through
trllining [Ind effective incentives, institution[]l [Jnd fin[nci[]l
reforms th[}t [Jllow for gre[fter oper[ition[]l [Jutonomy for HEIs [Ind
for [Jecount[]ility reg[irding oper[ltion[]l budgets, revenues [Ind
decisions on priority progr[ms.

The Challenges to the institutional and capacity development
are as follows:

4 The Vision [Ind Str[ftegic PI[n for Higher Educ[Jtion 2025 h[jve
not yet been fin[Jlized

¢ Fin[Inci[l m[In[Jgement systems in m[iny HEIs [Jre not
tr[nsp[Irent to the public.

4 Some public HEIs which [Jre under the supervision of the MoEYS
h[lve not yet [jpplied to become Public Administr[ition
Institutions ([Js [Jutonomous universities),

4 The m[In[Jgement [Ind org[niz[}tion structure of {TJculties [}t some
HEIs [Jre still not cle[frly defined [Ind so [Jre not up to the
st[Ind[Jrds of the new Educ[ition L[Jw.

4. Background and Current Status of HE Management and
Quality Improvement
Policy guidelines [Ind regul[ltions for development, m[In[Jgement [Ind qu[Jlity
improvement in HE, strengthening educ[ltion qu[Jlity [Jssur[Ince [fre st[Ited in
m[]ny existing legisl[ltive instruments, [Js follows:
¢ Sub-Decree (1992) on the Est[blishment & Administering of TVET &

HEIs

¢ Roy[ll Kr[m/Act (J[n.1996), promulgiting the L[jw on the
Est[]blishment of MoEYS

¢ Sub-Decree (1998) on the Org[hiz[ltion [Ind Functioning of the
MoEYS

¢ Sub-Decree (2002) on the Criteri[]for University Est[Jblishment
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The Jurisdictions of the MoEYS and the ACC:

In the ye[Irs 2000-2003 the MoEYS worked with [JWorld B[Ink technic[]l te[Im to
prep[Jre [Ind cre[fte []leg[]l fr[Imework for HE in reg[lrd to both the est[blishment
[Ind institution[]l [Jecredit[jtion of HEIs. The ACC w{Js est[Jblished in M[Jrch 2003
with its m[Jin purpose, [Js st[lted in the Roy[]l Kret, to est[Jblish []leg[]l mech[nism
for [Jdministering the [Jccredit[ftion of HE for [l HEIs.

The Roy[]l Kret st[ltes th[it le[Jding [Ind [[dministering HE [Ind the Est[]blishment
[Ind M[n[Jjgement / Supervision of HEIs [Jre subject to the jurisdiction of the
MoEYS. Where[Js the Accredit[ition of HEIs is subject to the jurisdiction of the
ACC, which is under the supervision of the Council of Ministers.

In the Technical and Vocational Education and Training (TVET) stream, the
Establishment and Management of TVET Institutions are subject to the
jurisdiction of the Ministry of Labour and Vocational Training. Whereas
Accreditation in TVET is subject to the jurisdiction of the Accreditation
Committee for TVET, which is under the supervision of the National Training
Board, consisting of relevant ministry representatives and chambers of commerce.
Its Secretariat is the Ministry of Labour and Vocational Training.

The ACC is an external quality assurance body supervised by the Office of the
Council of Ministers. The ACC functions through its Governing Board. The
details of the mechanism for administering the accreditation of higher education
are to be presented later by Mr Lay Sopagna, Deputy Director of the
ACCDepartment for Training, Planning and Research.

Roles and Duties of the Directorate-General of HE of the MoEYS:

In [Jecord[Ince with the Sub-Decree on its Org[iz[ltion [Ind Functioning, the
MoEYS Director[lte-Gener[]l for HE, in which there [Jre the Dep[lrtment of HE
(DHE) [Ind the Dep[irtment of Scientific Rese[frch (DSR), serving [Is its
Secret[Iri[lt, h[Js the following roles [Ind functions:

¢ Develop [[HE vision, policies [Ind pl[lnning [Jimed [}t [Jssuring hum[n
resource development in HE,
% Est[]blish the leg[]l fr[imework for HE development

X/

s Est[]blish the str[ltegic pl[ns, processes of monitoring [Ind ev{Jlu[tion of
HE policies [limed [it developing hum[In resources, [Ind to determine the
new directions [Js well [Js the perform[Ince me[jsurements for the next
st[lges of improvement [Jnd reform

% Enh[Ince HE qu[Jlity to respond to the needs of e[lch ph[ise of n[ftion[]l
socio-economic development, [liming to develop the needed knowledge,
c[Ip[lcities, skills, mor[Jlity [Ind living in h[frmoniz[ition,

¢ Develop HE curriculum fr[imeworks [Ind qu[Jlific[ftions [It []ll levels of HE
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“ Ex[Jmine [Ind [Jssess document files for licensing new HEIs/br[Inches, for
integr[ting two or more HEIs into the one institution, for dividing one
institution into two or more institutions, [Ind for [Jnnulling license
recognition,

+ Ex[Imine [Ind [Jssess document files for tr[Insforming public HEIs into
Public Administr{jtion Institutions (PAI - St[Jtus of HEI [Js [Jutonomous
institution),

% Coordin[lte, verify [Ind give comments on MoU [lgreements on
intern[ftion[]l cooper[ition policy in HE [Ind [Jlso between HEIs [Ind
countries, t[]king [Jccount of Ministry of Foreign Aff[lirs conditions [Ind the
(v{lil[bility of government funds.

¢ Monitoring [Ind ev{Jlu[lting institution[]l perform[Jnce, in the [Jspects of
govern[nce [Ind org[miz[Jtion, [Jc[Jdemic [nd fin[nci[Jl mn[Jgement,

% Recognition, [w[ird or withdr[Jw[]l of diplom[J/s proposed by institutions;
ev(jlu[te [Ind determine the equiv[jlence of diplom[Js provided by
institutions in/outside of the country,

% Ex[dmine educ[ltion [Jdvertisements [Ind provide or deny [Jpprov[]l to
institutions to publish,

¢ M[In[Jge [Ind coordin[te the [Je[Jdemic [Iff[lirs of public [Ind priv[ite HEIs,

s M[n[lge the HE d[1t[Jb[Jse [Ind mn[Jjgement inform[ition system,

s M[In[Jge the recruitment of found[ltion ye[r schol[Jrship students

subsidized by government funds for [Jdmission to public HEIs, using []
computerized system,

¢ Enh[Ince [Ind develop rese[Jrch policies in HE - in science, technology,
culture [Jnd soci[]l science,

¢+ Develop policy [Ind pl[Inning for scientific rese[Jrch [Ind trlining,
+»» Monitor [Ind ev[Jlu[lte the results of technic[]l [[nd scientific rese[Jrch.
The Categories of HEIs and their differentiation:

HEIs h[lve st[irted [Ind been involved in qu[llity [Jssur[Jnce since their
est[blishment, complying with the conditions [Jnd det[liled criteri[] for HEI
est[blishment - mission, govern[Jnce [Ind m[n[Jgement, [Jc[Jdemic progr[jms [Ind
te[Jching/le[Irning, [Jdministr[ition [Ind te[lching st[Iff, loc[Jtion, building, physic[]l
f{cility, study resources, infr[jstructure, str[ftegic pl[nning [Ind fin[Incing.
Besides org[lnizing the educ[ltion[]l structure of HEIs, there must be offices
est[blished to [Jccomplish such t[Jsks — [[dministr[tion [Ind personnel, pl[lnning
[Ind fin[nce, [Je[Jdemic [Ind student [IffTlirs, rese[frch [Ind development,
cooper[Jtion [Jnd public rel[tions, public[ftion [nd inform[ition dissemin[Jtion.
There [Jre two c[ltegories of HEIs - universities [Ind institutes.
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An University is defined [Js [JHEI entitled to deliver [l HE diplom[Js (b[Jchelor,
m[Jster [Ind doctor[lte), providing multi-disciplinary fields of study (through
the requirements for the est[Jblishment of []Jfound[ltion ye[Jr progr[Jm, [Js ye[Jr
one of the four-ye[lr B[lchelor Degree Progr[im), of te[lching [Ind rese[lrch
[etivities using modern methodologies, in a minimum of 5 different
faculties, comprising three obligatory Faculties: (1)- Faculty of Arts,
Humanities and Languages; (2)- Faculty of Mathematics and Science;
(3)- Faculty of Social Science; and at least two more of the following
f[lculties, providing such disciplines [Js He[Jlth Science, Engineering, Computer
Science, L[w, Agriculture, Architecture [Jnd Design, Educ[ltion, Business
Administr{ftion M[In[Jgement, Telecommunic[ltion (including Inform[}tion
Network Studies), Environment[]l Educ[ftion, Tourism [Ind Hospit[]lity, etc.

An Institute or independent school is defined [Js [] vocationally specialized
HEI (i.e. not required to providing the three gener[]l educ[ltion fTJculties required
for university st[Jtus), r[Jnging from those offering higher degrees - (Associ[lte,
B[lchelor, M[Jster [Ind Doctor[lte)- such [Js the Institute of Technology of
C[dmbodi[] to those offering speci[Jlized courses in science, in one of such
speci[llized disciplines [Js He[]lth Science, Engineering, Computer Science, L[w,
Agriculture, Architecture [nd Design, Educ[ltion, Business Administr[tion
M[n[ljgement, Telecommunic[ltion, including Inform[ition Network Studies,
Environment[]l Educ[Jtion, Tourism [Ind Hospit[Jlity.

Academies [Jre [[dv[Jnced/comprehensive rese[lrch [Ind educ[ltion institutions
c[p[lble of giving [ldvice to the government on soci[]l, politic[]l [Ind economic
issues, hum[lnities, [Irts, sciences [Ind technology, thus serving [l the
government think t[lnk. There [Jre currently two [Jc[Jdemies in C[Imbodi[]- the
Roy[]l Ac[Jdemy of C[Imbodi[](RAC) [Ind the Police Ac[Jdemy of C[Imbodi[](PAC).

The Internal Quality Assurance Unitin all HEIs:

To f[Icilit[te the c[Ip[Icity [Ind institution[]l development of [JIl HEIs, the MoEYS
took m[Iny policy [Jctions to [Jssure [Ind improve the qu[lity of educ[ition provided
by institutions. One of them w[Js the issue of the regul[ltion in (2004) for e[Jch HEI
to crelte [In Intern[]l Qu[Jlity Assur[Jnce unit in every HEI to conduct intern[]l self
[Jssessment to help in prep[Jring the HEI to obt[lin [Jecredit[ition from the ACC.
The intern[]l qu[lity [Jssur[Ince unit is led by the vice-rector/deputy-director in
ch[lrge of [Je[Jdemic [Iff[Jirs. All intern[]l qu[Jlity [Jssur[Jnce units [fre to be
ch[Ir[Jcterized by the following common roles and mandates:

% develop procedures [Ind provisions for [Jssessment to [Jssure intern[]l
qu[Jlity within the institution in [Jccord[Ince with the MoEYS guidelines,

% prep[ire [nnu[]l reports on institution[]] perform[ince, educ[ftion[]l
effectiveness, org[hiz[ltion [Ind govern[nce, pl[Jnning [Ind fin[nce for
MoEYS inspection,
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¢ prep[Ire self-[Jssessment reports of the institutions in [Jccord[Ince with the

ACC indic[ftors [Jnd minimum st[Ind[Jrds for [Jeccredit[Jtion

% develop the process of monitoring [Ind ev[Jlu[ftion for [Jpplying intern[]l
[ssessment in [Je[Jdemic [Jdministr[Jtion, curriculum implement[ftion [nd
institution[]l m[In[Jgement,

% communic[fte with the ACC to follow up on the processes [Ind the evolution
of m[In[Jgement mech[nisms [Ind of [Jecredit[Jtion provision,

% cooper[lte with non educ[Jtion[]l units within the institution in [Jssessment
[Ietivities in order to g[lther [In [[dequ[ite d[t[Jo[Ise for the self-[Jssessment
reports

% preplire reports, publish the [Jssessment results [Ind m[In[]ge feedb[Ick
from st[Iff

 m[In[Jge [Ind strengthen [Jcode of ethics of f{jculty member [Ind [Jssessors.

% consult the rector [Ind HEI directors to strengthen, improve [Jnd [ssure
quflity,
% prep[Ire qu[rter, semester [Ind [Innu[]l reports for rector/directors

5- Problems and Concerns of the Quality Improvement Processes

For the MoEYS [Ind HEIs, qu[Jlity [Jssur[Ince is not new [Jspect; however there [Ire
concerns [Jbout its implement[ition, due to in[Jdequ[ite hum[n [nd fin[nci[]l
resources. The budget [Tlloc[ltion in HE does not b[JI[lnce HE funds provided by

the government to m[Jtch the resource needs of the number of gr[jdu[ltes output
by e[Jch HEL.

There is m[Iny [Jdministr[ftion st[Iff, even in the Ministry to service HEIs, [Ind [Jlso
in the HEIs themselves, but some of them [Jre not competent enough to c[Irry out
their work. Some of the HEIs f]il to [fttr[ict or develop sufficient qu[Jlified
lecturers [Ind do not h[lve enough perm[Inent/full-time lecturers or st[Iff. There is
much lecturing but very little rese[Jrch. Libr[lries [Ind I[[bor[ftories in mny HEIs
[fre not [Jdequ[ltely [Ind well equipped. There is []1[Jck of sufficient suit[]ble books
for students to rese[Jrch the knowledge b[lse in their subjects. The HE
M[n[ljgement Inform[Jtion System d[t[Jb[Jse on students, st[Jff, subjects [Ind
higher educ[ltion te[Jchers still needs to be integr[lted [Ind th[Jt reform is only now
st[Irting to be implemented. The Vision of HE 2025 [Ind the result[nt str[ltegic
priorities still need to be fin[Jlized [Ind [Jpproved. The fin[nci[]l m[n[Jjgement
systems in m[ny HEIs [Jre not tr[Insp[Jrent or dissemin[jted within the HEI or to
the public. Some public HEIs h[Jve still not [Jpplied to be [Jutonomous Public
Administr{jtion Institutions.

Over [Ind [Jbove these m[Iny emergent t[Jsks yet to be fully [Jddressed, until the
Lw on Educ[ltion comes into force, the HEIs, which continue to oper[ite with
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some viol[ltions of the principles of the new I[Jw, h[]Jve not yet been required to
prep[Jre the necess[Jry documents on the leg[]l [Jdjustments for the Ministry in
ch[lrge of Educ[ftion to implement the necess[Iry regul[ftions within [ period of 2
(two ye[Jrs). So, until the Educ[Jtion L[Ow h[Js been [Jctiv[lted, the MoEYS h[Js not
yet been empowered to prep[ire [Ind develop on time the m[lny leg[l
st[Ind[Jrds/regul[ftions, rel[ited to intern[]l qu[Jlity [Jssur[Ince in HE.

Implement[ition of the criteri[] for est[Jblishment of HEIs [Ind of the sub-decree
on criteri[] in est[blishing universities [Jlong with the st[Jnd[Ird of educ[ltion 1[Jw

will be begun through monitoring HEIs perform[ince. The outcome will be used
for [Imendment of the det[Jiled criteri[]for the est[blishment of HEIs.

6- The Future Directions of Quality Improvement Reforms in HE

The MoEYS pl[ins to c[Irry out the following policy development [Jctions over the
next three ye[lrs t[Irgeted on qu[Jlity improvement in HE:

% Fin[Jlize the medium term pl[n (2012-2015), for c[Jp[icity development in
HE [Ind provide [JTbudget p[ick[ge for st[lff c[p[Icity development

¢ Develop [In incentive fr[Imework to identify hier[Jrchic[]l r[Inks [Ind st[}tus
levelsin the c[Ireer development of HE te[lchers,

¢ Develop curriculum minimum st[Ind[Jrds [Js [J b[Jse for [] qu[llific[ltions
fr[imework

% Conduct rese[Jrch on r[fte [Ind level of employment of gr[Jdu[ltes,

¢ Develop [Ind implement [] comprehensive HE M[In[lgement Inform[ition
System (HEMIS) to support the development of [] str[ftegic pl[jn for HE
development,

% Develop [Jssessment criteri[]for monitoring HEI perform[ince

s Tr[Insform existing public HEIs into [Jutonomous public [Jdministr[ition
institutions,

% Strengthen educ[ltion 1[Jw enforcement by defining st[nd[Jrds set by the
Educ[ltion L[Jw requiring e[Jjch HEI to meet the new leg[]l requirements of
its type of HEI

% Cre[lte one comprehensive university [t n[ftion[]l level,

¢ Provide fin[Incing to public HEIs b[Jsed on public schol[Jrship student
numbers

% Define guidelines to [Jssist e[jch HEI to m[Jke short, medium [Ind long-
termsincome [Ind expenditure pl[ins.

Implementing the HE Qu[Jlity [Ind C[lp[Jcity Improvement Project [Jpproved by
the RGC [Ind supported by the World B[Ink in 23 millions USD (50% gr[Int [Ind
50% credit) is to [Jim to improving c[Ip[Jcity to develop HE qu[Jlity:
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1 Strengthening the Govern[ince [Ind C[Jp[kity of the HE System will
improve the over[]ll development [Ind m[In[Jgement of the HE sub-sector
by focusing on st[lff development [t DHE, DSR [Ind ACC, by improving
their c[Jp[city to offer pr[ictic[]l guid[Ince [Ind support to HEIs. It is [Jlso
designed to strengthen the c[Ip[lcity of individu[]l HEISs.

2 Provision of Competitive Development [Ind Innov[ition Gr[nts will
strengthen the c[Ip[city of p[rticip[ting HEIs [Ind provide the en[]bling
conditions for improved qu[Jlity in rese[Jrch, te[lching [Ind m[In[Jjgement;
[Ind introduce [Jn efficient [Ind sust[fin[Jble mech[Jnism, which emph[Jsizes
innov[ftion [Ind [Jecount[]ility, in the DHE for the [Jlloc[ition of public
funds for rese[Jrch to eligible public [Ind priv[ite HEIs.

3 Provision of Schol[Jrships to Dis[ldv[Int[jged Students will incre[jse the
retention of poor students in HE through the provision of 1,050 “speci[]l-
priority” schol[frships, b[jsed on pro-poor t[lrgeting [Ind educ[ltion[]l
criteri[].

4 Project M[In[Jgement [Ind Monitoring [Ind Ev[Jlu[ftion will support
m[In[Jgement efforts to coordin[lte project [lctivities [Ind [Jlso [Jssist
MoEYS, DHE, ACC, [Ind HEIs to system[ltic[]lly collect, coll[lte, [In[Jlyse,
[Ind report on the hum[In [Ind inform[}tion resources needed to further
develop the HE sub-sector.

7. Conclusion

The system of HE in C[Jmbodi[]is only 30 ye[Jrs old, bec[Juse it w[Js reborn in the
1980s. It h[Js exp[Inded gre[ltly since 2000 in the context of tod[ly's f[Ist ch[Inging
glob[]l HE of the 21st century. It is recognized th[{t HE in C[Imbodi[]c[Innot keep
itself [Jw[ly from these processes of ch[Inge, evolution [Ind development. It is
essenti[]l to [Jd[Jpt the system to the region[]l [Ind glob[]l context, the highest
priority being to improve the qu[Jlity of HE.

Qu[Jlity [Jssur[nce (intern[]l [Ind extern[]l [Jssessment) in C[mbodi[] is []
progressively emerging fe[jture. This h[Js commenced with the process of
institution[]l [Jecredit[ition now completed [}t Found[ltion Ye[lr level [Ind is
beginning to re[jch up to higher degree levels.

Given the limited [v[Jil[bility of m[fteri[]l [Ind hum[In resources [Ind of experience
in HE [Jdministr{ition the ch[]llenge is to proceed [Js f[Ist [Is is possible with the
definition of minimum st[Jnd[frds of qu[Jlity [Ind with the [Jccredit[tion process
[Ind definition of criteri[][It b[Jchelor degree level [Ind [Jbove.

Given the foregoing b[Jckground to the re-emergence of C[Jmbodi[]Js HE system, I
do hope we will le[Jrn more [Jbout qu[Jlity [Jssur[lnce (IQA & EQA) from this
import[Int event — the 2012 Asi[}P[Jcific Qu[Jlity Network Conference on Qu[Jlity
Assur[ncein HE.
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We - the educ[ltion[Jlists in HE from the higher/educ[Jtion ministry/ies, higher
educ[ltion commissions, [Jccrediting body/ies [Ind HEIs - ¢[In dr[}w on our le[lnings
from this conference. These will include inform[ition [Joout best pr[ictice
resources to me[Jsure [Jnd strengthen our APQN cooper[Jtion to support the socio-
economic [Ind educ[tion development of our countries [Jnd [Jlso to enh[Ince future
coll[Jbor[ftion to promote qu[Jlity investment in hum[n c[Jpit[]l development.
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